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ABSTRACT

Problem

This study was concerned with the design, evaluation and refine
ment of a model which would attempt to organize all the parents from a
given school, into a structure and process which would enhance, elicit
and legitimize parent contributions to the information base utilized
in the schools' decision-making processes.

Procedure
The population of the study included (.1) Grand Forks residents
whose children attend one of two public elementary schools selected for
differences in socio-economic variables, (2) the teachers in those
schools, (3) all the district's elementary principals and (4) the dis
trict's central office administrators.

Each member of the population

was requested to read a description of the structure-process model and
to complete a questionnaire designed to assess their perceptions and
reactions regarding (1) the need for making changes in selected spe
cified school processes, (2) the credibility of parents as participants
in the evaluation of school programs, (3) the appropriateness of speci
fic design features of the model and (4) the willingness to support the
trial adoption of such a model.
The statistical techniques employed in this study were chi
square analysis and stepwise backward multiple linear regression.

The

.05 level was selected a priori for the determination of significance
in the analyses.
xiii

Results and Conclusions
1.

No differences were found between the parent respondents

from the two school areas in their perceptions as to the need for
changing any of the five school processes selected for examination
in this study.

Both groups of parents were found to be generally

well satisfied with present school processes and with the prevalent
parental roles in those processes, to a degree which, suggests that
they perceive little need for making changes in those processes, as
the proposed model would in fact do.

Professionals, like the par

ents, were found to be satisfied with present practices and indi
cated that they had little desire to alter those processes.
2.

No differences were found between the two parent groups,

or between parents as a group when compared to school professionals,
in one measure which indicated that parents were viewed as credible
potential participants in the evaluation of school programs.

However,

in a second measure, parents from the lower socio-economic area were
self-perceived as lacking^ beneficial, evaluative information, a per
ception which differed from that of higher socio-economic parents.
An inconsistency in the data from professionals was found regarding
their perceptions on the credibility of parents.
3.

Some differences were found between all three population

sub-groups in their perceptions regarding some aspects of the design
of the model.

Parents from the higher socio-economic area generally

indicated the higher propensity to form and to function effectively
in small group discussions which were proposed as a mechanism for
the generating and releasing of parent-owned information in the
xiv

proposed model.

Parents from the lower socio-economic area, generally,

lacked confidence in their ability to function in the groups and
expressed a lower tendency to participate in this manner.
No differences were found between parent groups in their gen
eral support for a telephone contact chain, a component of the proposed
model that was designed to facilitate the exchange of information.
School professionals, were generally less supportive than was
either parent group in their reactions to the design features to which
the entire population was asked to respond.

Professionals also appeared

to be generally unsupportive on other aspects of the model to which they
alone had been asked to respond.
4.

Both parent groups favored the trial adoption of an effort

having the intent of the model while the professionals opposed such a
trial implementation.

Recommendations
The results of this study lead to the following recommendations.
1.

An implementation effort should be undertaken to begin to

provide experience and information which is not available through
studies which, like this one, test only the hypothetical commitments
people would make to involvement in the structure-process model.
2.

This study should be replicated and extended to include a

school in which there is a preponderant dissatisfaction with the manner
in which that school is, in the perception of the parents, meeting the
needs of their children.

xv

3.

Subsequent studies should incorporate effective measures of

the degree and motivation for whatever parental apathy does exist in
the participating population.
4.

The search for alternate ways to overcome the problems iden

tified in this study should be continued.

Particular attention should

be given to overcoming the adverse reaction by professionals and to
methods for increasing the general confidence levels of parents from
lower socio-economic areas.

xvi
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CHAPTER I

INTRODUCTION

Rationale of the Study

Today there is a sizable interest in achieving broader partici
pation of the general public in educational decision-making.

At local,

state and national levels, many school professionals are, either by
their own choice or as a result of having received specific directives
from their regulating bodies, attempting to consult more with their
public.

The wisdom for seeking widespread public participation is

succinctly summarized in a publication of the office of the superin
tendent of public instruction in one state:
The planning for the public hearings and a conference on
goals and priorities was undergirded by several basic philo
sophical principles. First, education is too important a
matter to be left exclusively to educators. Second, a heavily
taxed public restive about the purposes and qualitative out
comes of education has an indisputable right to question that
quality and to help chart the destiny of the school system.
Third, various publics have an inimitable ability for bring
ing to bear on the decision-making process new sensitivities
and insights which too frequently are dismissed by educators.
And finally, no significant and desired change in education
is possible without broad public support (Illinois Office of
the Superintendent of Public Instruction, 1973, p. 6).
This study focuses on the development of a model for the system
atic generation and sharing of information between parents and the schools
their children attend.

The particular perspective parenthood provides,

through intimate, extended, informal association with children, imparts

1

2

to many parents, a considerable quantity of information related to how
well the school experience is actually serving their children in terms
of short and long range goals, skills acquisition, social and personal
growth and development and other factors.

The recognition that these

are precisely the concerns which are ordinarily most central to the
teaching and administrative staffs of the local school served as the

1
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primary motivation for conducting this study.

It became clear that

there is the potential for achieving substantial education benefits
should one be successful in the design and implementation of a struc
ture or process which would be effective in integrating the informa
tion held by parents with that generated by the school professionals.
This study represents a beginning contribution to that direction.
A significant aspect of the design of this study deserves early
mention since it represents a departure from most of the present models
for parental participation.

Many plans which are designed to provide

for intensive participation of parents in the decision-making, evalua
tion or goal formulation of schools do so by designating or otherwise
selecting "representatives" who, by virtue of their own held views, by
their being members of minority or other groups, and also by their rela
tive proportions, are deemed appropriate voices for the total population.
The present study, by design, is not intended to be representative.
Rather, it is one which attempts to organize and involve all the parents
in a given school population.

This aspect of the design is rooted in

the recognition that each child is an individual and each is important.
Accordingly, an "ideal information sharing scheme," in order to be
responsive to each child's needs and capable of benefiting from his
experiences, should attempt to establish an information exchange

?
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process with each parent rather than rely on a "representative" sampling.
No doubt the great difficulty of achieving this "ideal" level of involve
ment is a heavily contributory cause for the present lack of such a model.
Nevertheless, the advantages are impressive.

It was hoped that an effort

to involve all the parents would provide at least a partial delineation
of the ensuent problems and thereby benefit future research and develop
ment efforts.

Purpose of the Study
The primary purpose of this study was to gather from a number of
sources information which could be categorized and utilized to devise a
structure-process model which vrould:

(1) attempt to involve the entire

parent population, (2) provide a means for the continuous generation of
information regarding the effectiveness and appropriateness of the
school’s programs, and (3) make that information available to the school.
Secondary purposes were to (1) measure the readiness of the various com
ponents of the population to become involved in the proposed structureprocess and (2) identify those features of the structure process which
would be problematic to the various components of the population.

A

final purpose was to utilize the information so produced to suggest
refinements in the model which would make it more acceptable to the
participating population.
The following null hypotheses were utilized for determining the
readiness of the various population elements to participate, for examin
ing the effect of specific population variables and for identifying those
features of the model which appeared to be problematic.
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1.

There are no significant differences between parents when
compared according to selected socio-economic and demo
graphic variables with regard to:

(a) parents' perception

of a need for making changes in selected, specified, school
processes, (b) parents' perception of their credibility as
participants in the evaluation of school programs, (c) par
ents' reaction to the design features of the proposed model,
(d) parents' expressed readiness to support the trial adop
tion of an effort having the same intent as the proposed
model in their child's school.
2.

There are no significant differences between parents and
school professionals with regard to:

(a) their perceptions

of a need for making changes in selected, specified, school
processes, (b) their perceptions of the credibility of par
ents as participants in the evaluation of school programs,
(c) their reactions to the design features of the proposed
model, Cd) their expressed readiness to support the trial
adoption of an effort having the same intent as the pro
posed model.
To examine the feasibility of an effort to implement the structureprocess model within the school district which participated in the study,
the following research questions were generated:
Research Question One:

If the PLAN, as described, were imple

mented at the two schools which participated in this study, could the
parents be expected to provide support sufficient to suggest that the
effort would be successful?
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Research Question Two:

If the PLAN, as described, were imple

mented in an elementary school in this city at this time, could school
professionals be expected to provide support sufficient to suggest that
the effort would be successful?

Limitations
1.

The population was limited to the parents and teachers of two

public, neighborhood elementary schools in the North Dakota city of Grand
Forks and to that city's public elementary principals, assistant elemen
tary principals and the major educational decision-makers in the dis
trict's central administrative office.
2.

The study was limited by the attitudes, recent history and

circumstances prevalent in the community at the time the study was con
ducted.
3.

The study was limited by the rate of response to the instru

ments used in the study.
4.

The study was further limited by the ability of the instru

ments utilized in the study to measure what they purport to measure.
5.

The study was also limited by the omission of additional

variables which are beyond the scope of this study.

Definition of Terms
1.

The term "parents" refers to the parents having one or more

children in one of the two elementary schools involved in this study.
2.

The term "teacher" refers to one of the full-time profes

sionals in the elementary school whose major contractual responsibility
is that of daily contact with children in a classroom environment.
term does not include aides.

The
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3.

The term "principals" refers to the full-time professionals

within the Grand Forks Public School district whose major contractual
responsibilities place them in the primary educational leadership role
within a given elementary school.

It includes and does not distinguish

between full and assistant principalships.
4.

The term "central office personnel" refers to the Superin

tendent, the Assistant Superintendent for Programs, the Assistant
Superintendent for Administration, the Director of Personnel, the
Director of Elementary Education and the Director of Special Services
in the Grand Forks Public School district.
5.

The term "school professional" includes teachers, principals

and central office personnel as defined in this study.
6.

The term PLAN, refers to the overall, information producing

and sharing structure-process model developed in this study for submis
sion to and evaluation by the population.
7.

The term "telephone contact system" refers to an aspect of

the PLAN which establishes a parent-manned, telephone chain connecting
a school with the homes of all the children it serves.
8.

The term "discussion groups" refers to an aspect of the PLAN

in which parents form small groups for the specific purpose of discussing
school related matters.

Significance of the Study
The primary significance of the study relates to its potential
contribution to the continuing search for appropriate and effective
methods for utilizing the collective wisdom of larger numbers of people
in educational planning, evaluation and decision-making.

The study also
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provides specific information relative to the prevalent attitudes and
the character of the communication between and among parents and school
professionals in the district which participated in the study.

Organization of the Remainder of the Study
A review of the related literature and research is presented in
Chapter II.

The review includes material on the historical development

of the role of the public in the schools and research related to the
design of an appropriate model.
Chapter III describes the structure-process model developed in
this study, as well as the population, the methodology, the instruments
and the statistical tools utilized in the analysis.
Presentation and analyses of the data are included in Chapter IV.
Chapter V consists of the conclusions, discussion and recommendations
resulting from this study.

CHAPTER II

SURVEY OF LITERATURE

Part I;

The. Historical Role of Citizens in Educational
Decis ion-Making

In the early colonial period, the basic elements of education—
that is the teaching of the "three R's"— officially were declared to be
a parental responsibility by an act of the Bay Colony in 1642.

Addi

tional legislation in 1647 (followed closely by legislation in other
colonies) required settlements having fifty or more families to appoint
a schoolmaster and required towns of 100 or more families to set up a
grammar school on the English model (Morison, 1965, p. 71).

Control of

the early schools rested in the hands of the small close-knit groups of
individuals who participated in local government through "town meetings"
or, in other cases, with those who worked in church-related groups to
organize and operate the school.

Regardless of where control rested,

education was valued as much for enabling the perpetuation of religious
ideas as for the general attainment of an enlightened, intelligent citi
zenry.

Later, when town meetings became viewed by many as unnecessarily

cumbersome mechanisms for community governance, town selectmen ttfere
entrusted with the responsibility for making local governmental deci
sions including, of course, those regarding the schools.
Continued local, rather than national, control of educational
institutions was made possible with the 1787 drafting and subsequent
8
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ratification of the U. S. Constitution and its companion piece, the Bill
of Rights (Bowen, 1966).

The Tenth Amendment in particular states:

"The powers not delegated to the United States by the Constitution, nor
prohibited by it to the States, are reserved to the states respectively,
or to the people."

These discretionary powers have since been exercised

by state legislatures within each of the fifty states, to provide for
and regulate the education of the electorate.
* —* i
It was not until 1826 and 1827 that a state legislature, in this
case the Massachusetts General Court, first separated the regulation of
schools from the other responsibilities assigned to the local community
government.

This separation was accomplished by the establishment of a

new governmental body, the town school committee, forerunner of the
modern school board.

As more and more states enacted compulsory school

ing legislation, and as populations increased, schools and districts
became larger, bringing about the evolution of head teachers, principalteachers, principals and then superintendents as local specialists who
assisted the school boards in the administration of educational resources
(Campbell, 1970, p. 9).

While most would agree that this evolutionary

process was inevitable and did serve the meritorious purpose of achieving
more effective utilization of expanding and increasingly complex institu
tions, it is also clear that the development inherently resulted in a
gradual diminution of the potential for direct participation by parents
in the decision-making processes of the schools of their children.
Rather, control had gradually become delegated to an increasingly
remote few who were either elected or appointed and parents were
increasingly relegated to roles of relatively infrequent participa
tion (by electing or recalling decision-makers) at the ballot box.
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This mode of operation has generated a need for effective commu
nication and, as one writer has pointed out, for a considerable degree
of trust between the decision-makers and the public whose support is
necessary to maintain funding for school programs:
Since only the school board and the superintendent can really
have an overall picture of the total operation and needs of a
school system and must therefore ask voter support based on
limited information, it is essential that the voters be will
ing to accept the word of the board and the superintendent on
many issues. For this reason, much greater effort should be
made in most school systems to acquaint the public with board
members and the superintendent in order to create a "climate
of faith" (Hanson, 1965).
Research by Vidich and Bensman suggests that in smaller communities
such an acquaintance between the citizens and the educational leaders may
indeed be possible and, further, that community interests may be served
with increased efficiency because relatively fextf people occupy decision
making positions in the organizational structures which determine the
manner in xtfhich. resources may be utilized (Vidich and Bensman, 1958).
At Springdale (New York), a small number of people, well known and in
accord with the views of the community, were reported by Vidich and
Bensman to be able to represent those views xjell and also, because these
few held overlapping memberships on the school board, the town council
and in local service clubs, they possessed a perspective which enabled
the efficient, integrated utilization of the community's resources.
However, there are many who contend that effective communication
with the public is not widespread.

Zeigler observes that there has been

a growth of bureaucracies with the local school professionals at the helm
and that school boards are no longer able to represent the people.

11
(School boards) do not govern, they legitimate. It is
extraordinarily useful to superintendents to have school
boards, because they provide symbolic reassurance that our
cherished tradition of lay control survives (Zeigler, 1973,
p. 40).
Zeigler states that because school boards have been unable to compete
with the superintendent for information, they have abandoned their tra
ditional and ideological defensible role of telling the superintendent
what the various publics want and have assumed instead the reversed
role of telling the publics what the superintendent wants.

In other

research which substantiates this view, a recent study (Zeigler,
Jennings and Peak, forthcoming) indicates only 4 per cent of the
school boards in the study exercised agenda setting authority— the
remainder depended on the superintendents and their staffs as refer
ence groups and by so doing were, conceivably, subject to the choices,
disclosures, and priorities which these appointed administrators deemed
appropriate for whatever reasons (Zeigler, 1973, p. 41).
A 1968 poll conducted by the N.E.A. research division disclosed
that the "bureaucracy" may include the teachers.

The study asked a

nationwide sampling of public school classroom teachers whether they
felt "a representative group of parents from the school neighborhood
should have full responsibility, responsibility shared x^ith school
administrators, or no official responsibility for the operation of the
particular school their children attend."

In responding to nine aspects

of the operation of the school, a majority of the teachers (which was
substantially more than half for some aspects) felt the parents should
have no_ responsibility in:

the selection of administrators, the selec

tion of teachers, the selection of textbooks, the determination of cur
riculum content, the determination of teaching methods and the

12

determination of school budget allocations.

In only three of the nine

categories for which responses were sought, were majorities of the
teachers willing to permit parents to "share" responsibility with
school administrators.

These were in (1) the determination of curric

ulum offerings, (2) the determination of student extracurricular activ
ities, and (3) the supervision of student extracurricular activities
(National Education Association Research Division, 1968.
A view presented in a recent conference on Citizen Participation
in Schools is of interest:
Conferee Dale Mann pointed out that educators have histori
cally 'sought increases in public understanding of education
that the public would more readily and generously pay for
what educators believed necessary.' The time has come, he
said, for public understanding and involvement to be thought
of as political rather than as public relations phenomena.
One measure of the difference between political and public
relations perception of the issue is 'the difference between
being asked to help decide what is to be supported and being
asked to support what has been decided'" (i/D/E/A, 1974, p. 30).
Remmlein (1957) and Ovslew (1961) are of the opinion that while
parental participation in the decision-making at schools may have merit,

"VW.rc.
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feh-eae are nevertheless legal barriers which suggest parental involvement
may be possible only in an advisory capacity.

In principle, the view is

one which could be disposed of by practices which assure the mutually
sincere cooperation between parents and school authorities.

Taking cur

riculum as an example, Levin (1970, p. 290) suggests how some view such
cooperation would function and operate:
. . . (Spokesmen for community schools) emphasized that cur
riculum control does not mean that the community school board
should discard all the traditional practices but that the com
munity schools should have the power to modify and reconstruct
the curriculum where necessary to improve its effectiveness
and to strengthen its contribution to the self-worth and dig
nity of the students.
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Levin also reports that so long as the professional bureaucracy and the
citizenry it is supposed to serve have the same outlook, professional
control can be consistent with the needs of the larger society.

The

assumption that this is the case provides the basis for the educator's
assertion that his experience and training enable him to know best how
children should be schooled (Ibid., p. 287).
Wilcox (1969, p. 132) suggests:
(A community-centered school) attempts to define and identify
those powers that belong exclusively to the local community,
those that belong exclusively to the professionals, and those
that should be shared. As a case in point, the community
might have the ultimate decision in selecting the principal.
The community ought to be able to discern such intangible fac
tors as psychological stance, personal qualities, and commit
ment to uphold community interests. The evaluation of teacher
and staff performance might be shared with the community. The
responsibility for implementation of the educational goals can
rest solely with the professional.
Lurie (1970) argues that the present problems in education are
largely those that have developed because of the groxtfth of a bureaucracy
which is insensitive and unresponsive to the needs of parents.

Accord

ingly, she presents guidelines for parents who want to fight the system
on behalf of their children.

Gittell makes the same point even more

strongly:
Any effort to change the system and expand civic partici
pation must face the concentration of power in the professional
bureaucracy and the resistance by the bureaucracy to any plan
that would erode its power. Thus, any plan for change must
have as its first objective, the diminution of bureaucratic
power (Gittell, 1967, p. 57).
Much of the impetus for organizing to reduce the professional con
trol of schools was provided by the Civil Rights movement initiated in
the 1950’s and continuing today.

Minorities became increasingly reluc

tant to send their children to segregated schools which widely circulated

14
studies indicated were damaging to their children’s futures (Coleman
et al., 1966; Goldberg et al., 1966; McPartland, 1967; Wilson, 1959,
1967; Kerner et al., 1968).

Harold Pfautz aptly expressed a view in

which many share regarding the state of despair over the potential of
segregated schools.
In America, there is no status in the ghetto. Adult egos
may benefit temporarily from the joys of conflict with the
Establishment (a conflict that is inherently socializing);
and the advocates of black power may use the schools as
political instruments. But for the children, who are our
focus and hope, segregated education cannot provide the
socialization that is the basis of society and individual
self-realization in a racially heterogeneous society; rather,
it can only promise future conflicts, continued and cumula
tive inferiority, and ultimate national disaster (Pfautz,
1970, p. 39).
Over the past decade or so, the civil rights activists have been
joined by a diverse group of others who are critical of the school pro
fessionals for xdiat they view as poor conditions, misdirected goals and
lack of achievement in public schools.

Some of these function (or did

function) as national information-dispensing study and advisory groups.
Prominent among these are the National Citizens Commission for the Pub
lic Schools, formed in 1949 at the suggestion of James B. Conant and
funded initially by the Carnegie Corporation and the Rockefeller endowed
General Education Board.

The NCCPS ceased to exist in 1956 but was suc

ceeded by a new organization (utilizing the continuing contributions of
many of the same people), the National Citizens Council for Better
Schools.
They [the NCCPS and the NCCBS] . . . made the public aware of
its right to participate in school affairs and of its obliga
tions to make such participation constructive. They convinced
educators that public interest in education could be exceed
ingly useful and need not be destructive or meddlesome
(Campbell, 1970, p. 343).
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Paul Goodman (1962) and Ivan Illich (1970) have given expression
to ideas which are the concern of a growing number of people whose criti
cism of the educational establishment is so severe that they would abolish
"schools" as places where children go en masse to be educated.

The work

of Goodman and Illich has been supplemented with that of many others who,
while not necessarily advocating the abolition of schools, have raised
the general awareness level of the public on serious educational issues
and thereby have succeeded in generating an increase in the number of
those whose critical focus is on the question of the effectiveness of
schools.

A list of some (but certainly not all) of these writers would

include James B. Conant (1959, 1961), Lax^rence A. Cremin (1961), George
Dennison (1969), Rudolph Flesch (1955), Paulo Freire (1970), Ronald Gross
and Beatrice Gross (1969), James Herndon (1968, 1971), John Holt (1964, .
1967), Bel Kaufman (1966), A. S. Neill (1960), Seymour B. Sarason (1971),
and Charles Silberman (1970, 1973).
In addition, there is a host of programs, described in a great
deal of literature (Perrone, 1971; Davies, 1973), which, actively seek
the direct involvement of citizens as an essential ingredient in the
reform of schools.

Accordingly, a discussion of a limited number of

views and plans for involvmment is presented here with the knowledge
that this provides only an abbreviated scanning of the total spectrum
of recent proposals for exanding the base of citizen participation in
educational processes of public schools.
The Ford Foundation was one of the organizations which gave
early support for efforts to encourage citizen participation; first
in New York City schools during the 1967-68 period which saw great
activities in the Ocean Hill-Brownsville and other experimenting

16
districts, and then in its contribution to plans for decentralizing the
entire system (Campbell, 1970, p. 352).

While the controversy over the

success of the experiment at Ocean Hill-Brownsville continues (Stein,
1971), there is^ evidence of a positive effect on school programs due to
utilization of neighborhood school boards in a program which carries an
institutional commitment, as exemplified by the effort of the superin
tendent and staff of Louisville city schools (Borton, 1972, pp. 50-55).
As another indicator of a desire for increased parental involve
ment, the Parent-Teacher Association at its 1972 national convention
passed a resolution to drop a long-standing policy that the PTA " . . .
will not interfere with administration of the schools and shall not ask
to control their policies."

The new statement says the group " . . .

shall seek to participate in the decision-making processes establishing
school policy" (Burt, 1972, p. 22).
The Office of Economic Opportunity has established Community
Action Programs (CAP) to provide locally based efforts aimed at com
bating poverty among the nation's poor and minority people.

Federal

guidelines established for implementing the Elementary and Secondary
Education Act (ESEA) required evidence of cooperation between the CAP
agencies in the development of Title I programs (Campbell, 1970, p. 354).
Although the original ESEA, as passed in 1965, recommended provisions for
the utilization of parents as advisors to administrators, administrators
by and large had little expertise (or, for that matter, assistance from
the Federal government) to do so effectively with the result that there
was very little effective parental action in determining the local pro
gram needs.

Accordingly, in 1971, specific guidelines were issued by

the U.S. Office of Education requiring local educational agencies to
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organize and utilize Parent Advisory Committees for the purpose of devel
oping, planning, operating and evaluating Title I projects (Burt, 1972,
p. 4).

Federal requirements for Head Start and Follow Through also stip

ulate the establishment of similar local advisory committees.

Foster

(1969, p. 28) describes the philosophical basis for such utilization in
one program:
Follow Through is based on the premise that leadership exists at
every level of society. The parent-implementation or shared
decision-making model affirms that leadership talent can come
out of a group of parents, that it must be released, developed
and brought to full blossom, and that such energy can effect
quality education for children.
AFRAM, a New York based non-profit educational research and con
sulting group which also trains Follow Through participants, argues:
Most school systems have asked parents to delegate the teaching
role to professional teachers and to school systems— and to
limit the parental role to that of a publicity agent, a suppor
tive agent or a disciplinarian agent on behalf of the school
system. They are conditioned to advocate for the maintenance
of the school system despite the level of its performance
(Wilcox, 1971, p. 10).
As a proposed counter to such alleged practices, AFRAM has devel
oped an involvement model based on " . . . guarding the (non-negotiable)
right of the parent community to participate in monitoring the education
of its children and making its schools accountable to it.

The model views

parent implementation as a necessity, not as a mere right or privilege"
(Ibid., p . 2).
Several state legislatures have passed regulations requiring
their chief educational officers to devise statewide plans which assure
the public an active part in establishing goals, program objectives and
priorities.

At the present time, state plans vary widely in the amount,

duration and nature of public participation as well as the degree to
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which they have been implemented.

For example, the South Dakota plan

organizes limited numbers of people into task forces which share in
decision-making of well defined tasks of relatively short duration
(South Dakota Department of Public Instruction, 1972) .

In neighboring

North Dakota, no formal statewide program exists although there has
been recent evidence of interest by the state's chief education office
in fostering more widespread community involvement (Torgeson, 1974,
pp. 1, 8, 9).

Illinois (Illinois Office of the Superintendent of Pub

lic Instruction, 1973) has underway an extensive program.

Kaplan (1972,

pp. 9-10) describes the results of activities undertaken in a program in
the state of New Jersey:
. . . After some 24 months, thirty plus meetings at the state,
regional and local levels, the official registration of some
6,000 citizens in project activities, and the completion of a
special public opinion poll (50 minute interviex?s with a
stratified sample of 1,000 residents), a set of goals was pro
duced. The final version of goals was the result of numerous
rewritings and modifications (the tentative goals were re
submitted in revised form to the public at each stage of the
project). In fact, two sets of goals were produced although
only one set had been requested. One set dealt with the
desired product or outcomes of education and were termed
"Product Goals." Another set, unanticipated, but insisted
upon on the part of the public, was a set of goals dealing
with the nature and quality of the learning, the structure
and environment associated with education; these goals were
termed "Process Goals" and the public felt equally as strongly
about these as they did the former.
It is interesting to note that several of the Process Goals which resulted
dealt with the issues of governance, i.e., Xtfith insuring that students,
teachers, parents and community groups have significant opportunities to
help determine the important aspects of the school's operation (Ibid.,
Appendix A, p. 2).
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Part II: Strategies for Organizational Change and
Factors Influencing the Development of a
Structure-Process Model
John W. Gardner (1963) speaks of the many Institutions abounding
in our society which show signs of poor health or lie in the depths of
decay.

What they lack, he feels, is an ability to respond to the needs

of humans who, in summation, are the institution and society.

Business,

education, government each must, if it is to experience vigorous health,
become (as they are not now), places where individuals can themselves
become engaged In intellectually stimulating, satisfying and inspiring
as well as materially rewarding activities.

Argyris (1970) is also con

vinced, and for much the same reasons, that changes must be made in the
functioning of organizations and suggests that because of the complexity
of the change process, it may well be that organizations will find it
extremely difficult to undergo change, no matter how well intentioned
and desirous they may be.

The problem then is not only that of deter

mining what ought to be changed, but also, how the needed changes might
be brought into being.

It is not a new problem as history attests.

Machiavelli (1952), writing The Prince over 400 years ago,
addressed the problem of political change by suggesting that the
oppressed eagerly await their liberator and that change could be
brought about through one's (the benevolent rulers') paying careful
attention to the techniques and strategies for the assumption and
retention of power.^

Alinsky (1971), who earned the reputation of a

^Some contemporary critics have noted that very recent experi
ences within this country appear to parallel the Machiavellian concep
tion that concentrated power can be exercised on behalf of the good of
all without their knowledge and consent. They cite Vietnam, Watergate,
the Impeachment proceedings and findings and the activities of the
Simbionese Liberation Army as examples to make their point.
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radical reformer, advocated strong, decisive leadership but engaged the
broad participation of the oppressed in order to bring about desired
change.

John Dewey spoke to the relative roles of the masses and those

in positions of power:
No government by experts in which the masses do not have the
chance to inform the experts as to their needs can be anything
but an oligarchy managed in the interests of a few. And the
enlightenment must proceed in T^ays which force the administra
tive specialists to take account of the needs. The world has
suffered more from leaders and authorities than from the masses.
The essential need, in other words, is the improvement of
the methods and conditions of debate, discussion and persuasion.
That is the problem of the public (Dewey, 192’
? , p. 208).
iu

M

Focusing mrw on education, the remarks of Dex^ey are seen to be
in keeping with the findings of a vast number of research projects under
taken since the 1964 establishment of the Center for the Advanced Study
of Educational Administration at the University of Oregon, which Zeigler
reported to have:
. . . led to the diagnosis or conclusion that the crisis in
American Education is produced by the insulation of educa
tional decision-makers from community and client needs and
demands, and the consequent inability or unwillingness of
schools to adapt themselves to the changing needs of com
munities and clients (Zeigler, 1973, p. 38).
Warren Bennis (1966, p. 20), who is one of the most respected
authorities on the design of organizational structures, cites the
results of research at Massachusetts Institute of Technology on the
type of organizational structure most suited for change:

"For adapt

ability to changing conditions, ’rapid acceptance of a new idea,’ for
flexibility in dealing with novel problems, generally high morale and
loyalty . . . the more egalitarian or decentralized type (or organiza
tional structure) seems to work better."
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Argyris (1970, pp. 17-21) states that there are three necessary
processes which must be successfully undertaken by an organization desir
ous of affecting change within itself.

He argues that the primary (and

yet, often missing) process is one that provides the means for the gener
ation of valid information.

Once the organization has been able to gener

ate valid information, that information may be utilized in the second
necessary process, namely, the exercise of free and informed choice.
This, in turn, leads to the final essential process leading to effective
change which is the development within the organization of a "commitment"
which serves to sustain the change.

Yet, in subsequent research, Argyris

(1971, p p . 8-15) reports that the generation of valid information within
organizations is ordinarily inhibited by currently prevalent interpersonal
practices which overemphasize the rational aspect of man's behavior.
"Rational man" is normed to be diplomatic and tactful (rather than to
seek confrontation when differences arise) and to consider it inappro
priate to express one's ottfn feelings or to exhibit openness to the
expression of feelings by others.

The result is an unavoidable ten

dency of organizations comprised of individuals who hold this view of
"Rational Man" to render inaccessible any valid information on impor
tant issues and decisions; rather, invalid information is produced on
those important decisions.

Valid information is generated only for

decisions of minor concern or impact, that is for decisions which
clearly pose no threat to the decision-makers or superordinates.

The

pertinence of these findings is the recognition at the outset, that
the design of an open, flexible, broadly participative structure cap
able of affecting change in a school must reckon with those basic
attitudes prevalent in interpersonal relationships which are counter-
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productive to the essential task of generating valid information.

Con

siderable attention must be given to the cultivation and entrenchment
of new norms, that is, norms for "open relationships" between all par
ticipating individuals and also between the professional-lay consti
tuencies of the school system.

The establishment of these new norms
The

is recognized as a large and difficult task,
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•frts essentiality was

instrumental in the decision to restrict the scope of this study to
the development of a process which would, as an initial step, involve
only a segment of the adult community outside of the school, namely,
the parents of children within the school.

The fostering of the neces

sary norms was deemed more probable within groups of adults who might
share, as parents might, a common interest in improving the school pro
gram.

One could rightly expect more divergent interests and perhaps

less enthusiasm for better school programs (some which might require
increases in taxes, for example) if one included adults without chil
dren (as the structure-process ultimately should).

Consequently, one

potential source of disagreement was deliberately avoided so as to
preclude the imposition of an undue handicap on the initial experi
ences in the establishing of norms for open, honest relationships
betxjeen participating adults who could be expected, by and large, to
be unaccustomed to such norms.
As a major mechanism to facilitate the generation of informa
tion regarding the effectiveness and appropriateness of the school's
program, a scheme for organizing the parents into discussion groups
was conceived.

Lott and Lott (1965) give cause to confirm expecta

tions for better communication in groups formed with membership deter
mined by the parents themselves (rather than by a school-initiated
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process such as by the designation of groups based on say, geographic
proximity or socio-economic compatabilities).

"It appears that the

greater the cohesiveness or attractiveness of the group members the
more communication.

That is, we communicate with people we like and

we come to like people with whom we communicate."
Other research was instrumental in shaping specific aspects of
this study.

Bloom (1965) conducted a study on the effectiveness of pub

lie information programs of a California school district and concluded
that, while the majority of parents of school children considered them
selves well informed about schools and rated the public information pro
grams of the district as satisfactory, the schools were not providing
adequate two-way channels of communication enabling citizen participa
tion in the development of curriculum or of the philosophical basis for
the local schools.

Ritter (1966) incorporated a two-way communication

model, which supported the idea that a carefully designed communication
model can be used effectively in bringing about favorable change of pub
lie opinions towards the schools.

This finding at first seemed to be

in conflict with several studies which had suggested the futility of
attempting to bring about large changes in views and attitudes tox^ard
schools through campaigns conducted to "inform" the public:

the lat

ter studies had shown that such efforts actually resulted in very
little change in previously held views (Odell, 1960).

The difference

lies in the distinction betx^een the usual one way "Public Relations"
type of information dispensing campaign (xdiich Odell reports as having
limited success at changing held views) and active txro-xtfay communica
tion schemes which provide for opportunities for public participation
and feedback (which Ritter reported effective in changing held views).
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Thus, there was support for the expectation that a structure-process
design requiring the active involvement of parents would be conducive
to change.
Miles (1967, p. 21), in recognizing that schools find it dif
ficult to change, suggests that it is sometimes but not always the
"content of innovation" against which parents react.

"What seems at

work in the community is a cumulative sense of alienation and impo
tence, and a feeling that schools represent the last island of direct
citizen participation and control."

Fantini (1970, p. 56) states that

by emphasizing the process of participating in decision-making, commu
nities are employing the basic tools of democracy itself— tools that
increase people's sense of potency.
MacGregor (1973, p. 37), after reporting that occasional planned
"parent involvement" meetings had proven useful only in helping "to
acquaint the staff with parents but were not especially helpful in solv
ing problems," goes on to say "parents indicate that if they are to be r e involved, they do not want token involvement."

The issue of providing

participants with a real and significant, rather than a token, involve
ment is a crucial one for obvious political and psychological reasons
which are discussed in many places within the literature.

One not so

obvious psychological benefit, according to Fantini, is that which is
accruable to the children of parents who are meaningfully involved in
the school:
If parents and other community residents view the school as an
ineffective, unresponsive institution, the child could easily
enter the school in a mood of distrust, anxiety or hostility.
On the other hand, if parents and community perceive the school
as a place with which they are closely associated, with which
they can identify, which is accountable for educational quality,
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which is their own, then the chances of children entering the
school with positive feelings and expectations are greatly
enhanced (Fantini, 1970, p. 28).
Gamson (1968a, p. 333) has done research which suggests that the
influence exerted by "reputational leaders" is a significant factor in
determining the outcome of issues being deliberated within a community.
Gamson operationally defines the reputational leaders in much the same
way as did Hunter (1953) in his well known study of community power,
namely, by asking select people within the community to name the influ
ential people.

The research suggests that a plan for change within a

school would stand to benefit if it had the support of those persons
identified as influential.

The study of Dahl (1961) would suggest that

if one is considering schools, the influential people who might thusly
be identified would likely be found within the formal structural orga
nization of the school.

Accordingly, there appears to be wisdom in

efforts to assure the support of both the school professionals and
the influential members of the community at large.
Gooler (1973, p. 317), while advocating greater disclosure
between schools and the public, nevertheless questions whether the pub
lic or the schools really want to know more about each other and sug
gests there are in fact many who do not have that desire.

Gooler sug

gests some may be motiyated by the understanding that openness may
breed conflict.

This view is supported by the work of Gamson (1968, b}

p. 198) who found political structures which encouraged widespread
citizen participation to be more conducive to rancorous conflict.

In

the way of understanding this finding, Gamson suggests that the polit
ical system must also provide relief, not just a voice, or the
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disgruntled will generate conflict with the increased momentum provided
by their having been activated through participation.
A final observation from the literature suggests that the tasks
of implementing and operating a model which increases the participation
of parents in the decision-making processes at school may not, as some
would insist it should, produce immediate, widespread observable results.
Rather, the expectation at the outset should be that it will not only
take time to get the process into operation but also, it xrfll take some
time before one should expect to sense the benefits which might result
from the implementation.

The point is illustrated by Fantini 0-972,

p. 48) who, in discussing whether neighborhood control of ur-ga ^ ^schools
improves student achievement, states:
The answer is that, if there is no evidence, it is because
there are really no community-controlled urban public schools.
There are several experiments underway in New York City,
Washington, D.C. and Chicago, for example, but these have been
in existence only for a couple of years— years mainly consumed
by community struggles to wrest some element of control from a
usually unsympathetic centralized structure. Moreover, these
communities inherit a failing situation. We do have ample
evidence of the massive failure that the standard (centrally
controlled) urban school has produced. It is ironic, there
fore, that those in control of a failing system should demand
results of people who are offering constructive, democratically
oriented alternatives before they have had a chance to imple
ment them.

CHAPTER III

METHODOLOGY

This chapter is divided into two parts.

The first part provides

a description of the Structure-Process Model developed as part of this
study.

The second part provides a discussion of the statistical proce

dures employed and includes information on the population, the instru
ments, the method of obtaining data and the statistical tools used to
analyze the data.

The Structure-Process Model
The Structure-Process Model, hereafter, for brevity, called the
PLAN, which was developed and presented to the population for evaluation
in this study, had two major components:

(1) Parent Discussion Groups

and (2) a Telephone Contact System.
The parent discussion groups were conceived as a means for
enabling the entire parent population to participate in a process
directed toward the generation and sharing of parent-oxjned informa
tion which was pertinent to the school's programs.

The primary con

siderations and expectations in the structuring of these discussion
groups were as follox^s:
1.

Memberships within the groups be determined on the ini
tiative of the parents so as to optimize the potential
for trust and support among participants.

School profes

sionals would exercise some influence however, by (a)
27
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encouraging all parents to become members of some group
(that is, by encouraging all the parents to participate)
and (b) by encouraging sufficient numbers of groups to be
formed to enable the groups to be relatively small in size
(not larger than about 10), so as to foster active partic
ipation by each participant.

School professionals xtfere

also to exert some restraint in that they were not to
become regular members of these (parent) groups, lest
they (a) (unintentionally) inhibit discussion which might
develop in their absence and (b) become perceived as "the
authority" on school matters within the group and do domi
nate (again perhaps unavoidably) the groups' processes.
2.

The groups would meet regularly, perhaps once or twice a
month, at the outset.

3.

The discussions at the meetings would have a specific focus,
namely, that of fostering the exchange of feelings and infor
mation relevant to the determination of the parents' view as
to the appropriateness and effectiveness of the school's pro
grams for their children.

4.

Discussions would sometimes be on matters initiated by the
parents and at other times be centered on specific issues
and questions posed by school professionals.

5.

A person within each group would assume the responsibility
for providing the school with a summary of the results of
each parent discussion group meeting.

Typically, the

results could be a tally of votes, a statement regarding
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consensus, a suggestion for adding, dropping or changing
something in the school's program or a request for more
information.
6.

A person at each school x-rauld be designated as the receiver
of the parent discussion group summaries and would (a) make
appropriate compilations to describe community wide assess
ments and perceptions, (b) make the resultant compilations
available to the school professionals for their use in pro
gram evaluation and (c) redistribute the resultant compila
tions among the parent population so as to increase the
information base and general understanding of the community
regarding the functioning of the school.

The second major component of the proposed PLAN was that of a
parent-manned telephone contact system or chain, capable of connecting
the school vrith each of the homes it serves.

What was desired was a

means which would readily permit the school, or a parent, to contact
(ultimately) every home for the purposes of asking for advice, polling
opinion and distributing information.

The requirements of such a sys

tem were that it should be easily activated, not excessively time con
suming for any one individual and that it would be able to convey
information with accuracy.

Conceptually, these requirements could be

met by a system design which:
1.

Would standardize the practice that information to be
transmitted be put into concise written form by the
initiator and read to each person called x;ho, in turn,
would make a written copy which he would then read back
to the caller for confirmation as to its exactness.
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2.

Could be activated by any one person, "the initiator" (at
the school this might typically be the principal) who would
call a relatively small number of people (level 1) who
would each, in turn, place additional calls (level 2) etc.,
in a preestablished scheme which, at completion, xrould reach
all the homes served by the school.

The following exponential equation describes the relationship
between the variables pertinent in determining the propagation of the
system:
gc^ h

(Equation 1)

where:
g = the number of homes typically organized into one discussion
group in the system
c = the number of calls the initiator and a given caller at
each level must make
1 = the number of levels (the initiator is not counted as a
level)
h = the total number of homes that would be contacted
Table 1 displays solutions to the equation for a variety of values for
the variables.

The solutions are based on a hypothetical system which

utilizes discussion groups organized to include parents from 10 homes
(g = 10) and requiring the final person in the chain to call each of
the 10 homes which comprise the discussion group of which he is a
member.
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TABLE 1
SOLUTIONS TO EQUATION 1 FOR THE CASE g = 10, HIGHEST LEVEL
PERSON PLACES 10 CALLS

1
(number of levels
required)

c
(number of calls
required of each person)

1
2
2
2
2
3
3

7
4
5
6
7
4
5

h
(maximum number of homes
contacted by the system)

70
160
250
360
490
640
1250

The above description of the PLAN is -more lengthy than could
effectively be submitted to the population, by mail, with any reasonable
degree of hope for a response adequate to permit its evaluation.

Conse

quently, an introductory letter (which also attempted to establish the
rationale for such a process) and a synopsis of the model \</ere developed
for use in the evaluation.

These are included as Appendices A and B.

Statistical Procedures

Population
The population which was utilized for the evaluation of the PLAN
consisted of:
1.

The parent(s) or guardian(s) of each child enrolled in
J. Nelson Kelly and in Winship elementary schools in
Grand Forks, North Dakota, in February, 1973.

Names,

addresses and telephone numbers of this segment of the
population were made available by the principal at each
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school.

The lists indicated the children who attended

Kelly resided in 329 homes while those who attended
Winship resided in 180 homes.
2.

The salaried classroom teachers (excluding aides) at the
same txtfo schools.

The current Grand Forks Public Schools

Directory (Grand Forks Public Schools, 1973-74) was used
to obtain home mailing addresses of the teachers.

This

segment of the population consisted of 17 teachers from
J. Nelson Kelly and 12 teachers from Winship.
3.

The principals and assistant principals at each of the 14
elementary schools in the Grand Forks Public School System.
The same Grand Forks Public Schools Directory was used to
obtain home mailing addresses.

Three of the principals

simultaneously serve two schools as principal and only
three schools have assistant principals.

Thus, the total

number included in this segment of the population was 14.
4.

The Grand Forks Public School District's superintendent,
Assistant Superintendent for Programs, Assistant Superin
tendent for Administration, Director of Personnel, Director
of Elementary Education, and the Director of Special Serv
ices comprise a final segment of the population.

Again,

home addresses of these six persons were obtained from the
current school directory.

Instruments Used
In addition to the introductory letter and the synopsis of the
PLAN which were developed for use by the population, two survey
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instruments were developed to gather data which could be used to assess
the readiness of the various components of the population to become
involved in the PLAN and to suggest those features of the PLAN which
would be considered problematic by the various components of the popu
lation.

A Questionnaire for Parents was designed for use by parents or

guardians.

A Questionnaire for Professionals was designed for use by

teachers, principals and central office administrators (see Appendices
C and D).
During the course of the development of all of the materials
utilized for the acquisition of data in this study, emphasis was placed
on achieving language clarity, brevity, an attractive format and proper
balance which would result in materials which would be brief and easy
to read, yet of sufficiently high information content (1) to supply the
respondent with the necessary and sufficient information on how the PLAN
would function in the school and what each person would be expected to
do as a participant in its processes and (2) to provide the researcher
with the necessary and sufficient information to permit an assessment
of the reaction of the population to the PLAN.

The development pro

ceeded through several stages of review and refinement.

In addition,

the materials for use by parents were distributed and subjected to
review in 10 homes, selected by canvassing two neighborhoods.

Homes

were selected on the basis that (1) at the time of the canvass, the
parent of an elementary-aged child was available to talk with the
researcher and (2) when asked, there was an expressed willingness by
the parent to assist in determining the adequacy of the materials (by
reading them at a later time and returning them in the stamped, return
envelope provided) and to participate in a follow-up interview by
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telephone.

After final revisions were completed, the introductory letter

was one page in length and was printed on yellow paper, the PLAN descrip
tion was one page in length and was printed on green, the Parent Question
naire was two pages in length and was printed on one blue sheet and the
Professional Questionnaire was two pages in length printed on one gold
sheet.
The Questionnaire for Parents was designed to gather data on par
ent perceptions regarding:

(1) the degree of his/her understanding as to

how the PLAN would be expected to operate, (2) the adequacy of existing
means for communication with the school, (3) the degree of parent credi
bility as possessors of information regarding the child-school relation
ship, (4) the role of school professionals in decision-making, (5) the
amount of time parents would have for involvement in the PLAN, (6) the
availability of homes in which small group discussions could be held,
(7) the suitability of specific aspects in the design of the PLAN as
proposed, and (8) the parents' willingness to support the trial adop
tion of a similarly intentioned effort at their child's school.

The

questionnaire also gathered socio-economic data consisting of whether
the home was rented or owned, whether each parent resided in the home,
and occupational and educational levels of each parent.
The Questionnaire for Professionals was designed to gather data
on the perception of professionals regarding:

(1) the degree of his/her

understanding as to how the PLAN would be expected to operate, (2) the
adequacy of existing means for parents to communicate with the school,
(3) the degree of parent credibility as possessors of information regard
ing the child-school relationship, (4) the role of school professionals
in decision-making, (5) whether the professional felt the time required
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of him/her would be excessive if the PLAN were implemented in his/her
school, (6) whether the PLAN gave too much, power to the parents, (7)
whether the PLAN could be sufficiently controlled by professionals,
(8) the suitability of specific aspects in the design of the PLAN as
proposed, and 09) the professional's willingness to support the trial
adoption of a similarly intentioned effort.

The questionnaire also

provided a space wherein the respondent was asked to indicate the group
of which he was a member, with provision for his/her indicating (by
checking) service as a teacher, a principal or one whose services are
"district-wide."
Both questionnaires left space for, and invited, open^remarks
and also invited the respondent to call the researcher, should he feel
any need for personal communication.

Method of Obtaining Data
On February 18, 1974 the introductory letter, PLAN description,
a stamped, self-addressed return envelope and the appropriate question
naire were mailed to the 329 homes comprising the Kelly segment of the
population, 180 homes comprising the Winship segment and 49 homes com
prising the professional segment.

To facilitate follow-up for non

respondents, an identifying number had been stamped on the return
envelope to be used by each parent in the population; the total pro
fessional population was deemed small enough to facilitate ease in
follow-up and accordingly, no such identification was affixed to the
envelope used by the professionals.
Response rates were observed and recorded daily.

At the end of

approximately one week, response rates for the parent segments appeared
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to have passed through a maximum with a total response received of
approximately 10 per cent of those mailed.

Consequently, the decision

was made to engage in a process of making telephone calls to the non
respondents, wherein the researcher (1) offered to mail an additional
set of materials to those who could not find (or had not received) the
initi'al set, (2) encouraged the non-respondent to complete and return
the questionnaire and (3) offered to answer questions which had arisen.
The process of calling non-respondent parents x?as begun on the 7th day
following the initial mailing and ceased on the 14th, at which time
calls had been completed to 118 parents in the Winship area (65.5 per
cent of the initial mailing to that segment) and 158 parents in the
Kelly area (48 per cent of the initial mailing to that segment). At
their request, additional sets of materials were mailed to 39 parents
in the Winship area (33 per cent of those contacted by telephone) and
54 parents in the Kelly area (34 per cent of those contacted by tele
phone) .

A similar effort was made during the third xreek after mailing

in xvhich the researcher attempted to call (at home) each of the teach
ers and principals in the population (100 per cent of the central
office segment of the professional population had already returned
their questionnaires at that time).

Calls were completed to 25 teach

ers, eight of whom (33 per cent of those called) requested additional
sets of material be sent and to all 14 principals of whom two (14 per
cent) requested additional sets of materials.

At the end of six weeks

from the date of the initial mailing, the total response received con
sisted of 231 from parents (45.4 per cent of the initial total parent
mailing) and 32 from professionals (65.3 per cent of the initial total
professional mailing.

The 231 parents consisted of 73 from Winship
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(40.6 per cent of the total initial Winship mailing), 152 from Kelly
(46.2 per cent of the initial Kelly mailing) and six who elected to
obliterate the identification mark on the return enyelope (1-2 per
cent of the total initial parent mailing).

The 32 professional

responses consisted of six self-identified as central office per
sonnel (100 per cent of the initial mailing in that classification),
nine self-identified as principals (64.3 per cent of the initial mail
ing in that classification), 12 self-identified as teachers (41.4 per
cent of the initial mailing in that classification) and five who
returned the questionnaire without having identified their service
category (10.2 per cent of the initial total professional mailing).

Method Used in Data Analysis
The responses from each, questionnaire were coded and entered
onto cards for use in analysis on the IBM 360-40 computer available
through the University of North. Dakota Computer Center.

An initial

survey of the data was made through use of the computer program TALLY
(Academic Programming Department, 1973, p. 57) which provided summary
statistical information for each variable.
Chi square analysis, utilizing the computer programs SPSS^

u
Ibid., p. 24) levels G and \ were completed to examine differences
between the socio-economic and demographic data.

The chi square

analysis technique was also used to examine the two null hypotheses.
A level of .05 was selected a priori to test for significance.
Where significant differences were found between parental per
ceptions on a given aspect of the PLAN under investigation, a stepwise
backward analysis of regression was performed.

This enabled the rank
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ordering of the socio-economic and demographic variables by their ability
to account for the differences in variance between the data in which sig
nificant perceptual differences had been found.

The computer program

STUMULT (Ibid., p. 50) was used in the stepwise backward analysis.
The two research questions were examined by making comparisons
between the support levels indicated in the foregoing analyses by
response to each item on the questionnaire, and those which would, by
conservative judgment, be required for successful implementation of
the PLAN.

Stringently conservative criteria were intentionally imposed

as conditions for answering either research question, namely:

should

motivational or support levels be deficient for any one of the PLAN
aspects examined in each of the research questions (17 aspects were
considered on the Parent Questionnaire, while 15 aspects appeared on
the questionnaire for professionals) that question would be answered,
a priori, in the negative.

CHAPTER IV

ANALYSIS OF THE DATA

This chapter is divided into five sections.

The first section

examines the socio-economic and demographic data collected in the study
The second and third sections deal with the analysis of the txvo null
hypotheses stated in Chapter I.
parts.

Each of these two sections has four

The fourth section has two parts which relate to the two

research questions also stated in Chapter I.

The fifth and final

section provides categorized data on the (open-ended) remarks offered
by those in the population who used the space provided on the ques
tionnaire to convey their reaction to the PLAN (see Appendix E for a
sampling of the remarks in each category).
After an initial tally and calculation of mean responses, chi
square statistical treatments were utilized in the analyses.

Addition

ally, stepwise backward multiple linear regression techniques were used
to determine the relative significance of selected socio-economic and
demographic variables.
The discussions which follow the presentation of each table are
typically, two part.

First are comments which pertain directly to the

chi square value and its interpretation as a test for the existence of
differences between the two elements of the population with, regard to
the statement or question treated in that table.
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A second part of each
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discussion consists of either (1) an observation drawn from the distribu
tion of responses within the table or (2) a disclosure of the average
response for each parent group.

One of these subsequently is used to

provide the basis for an interpretive remark x<;hich reflects on the
implications of that distribution, or of that average response.

Socio-Economic and Demographic Data
Tables 2 through. 8 present the data relevant to the socio
economic and demographic variables utilized in the study.

The tables

indicate that there are differences, significant at the .05 level and
beyond, between the parent populations for each of the variables exam
ined except one.

Differences were found in the percentage of home

ownership, in the mother's educational and occupational levels, in the
father's educational and occupational levels, and in the percentage of
fathers residing within the home.

No difference was found in the per

centage of mothers residing x^ithin the home.
In Table 2 is found a display of responses by parents regarding
home ownership.

Yates' correction, which calculates a corrected chi

square value when there is only one degree of freedom, was utilized by
the SPSSH computer program in this and other instances which report
"corrected" chi square values.

The corrected chi square value of

21.892 ts significant beyond the .05 level, indicating a difference
in the percentage of home ownership exists.

Inspection of the dis

tribution suggests home ownership to be more prevalent in the Kelly
segment of the parent population.

TABLE 2

HOME OWNERSHIP BY PARENTS WITH CHILDREN IN WINSHIP AND KELLY SCHOOLS

Home Ownership
Own

Rent

Row
Total

Winship Parents
Number
Percentage

46
69.7

20
30.3

66
31.4

Kelly Parents
Number
Percentage

136
94.4

8
5.6

144
68.6

Column
Total

182
86.7

28
13.3

210
100.0

Corrected chi square = 21.892 with 1 degree of freedom; significance =
0.000
(Table chi square 0 .05 level = 3.841)

Table 3 is a display of the responses regarding the mothers’
educational level.
The chi square value of 33.612 is significant well beyond the
.05 level, indicating a difference in educational levels exists between
the mothers of children who attend the Kelly school and the Winship
school.

Inspection of the distribution suggests higher educational

levels characterize the Kelly mothers.

The mean for Kelly mothers is

14.0 years and for Winship mothers is 12.4 years.
Table 4 is a display of the responses regarding the occupational
level of the mother.

After initial categorization of the responses into

the seven occupational prestige levels devised through the work of Warner,
Meeker and Eell (Miller, 1970), the data were regrouped in order to avoid
the inflated chi square values which would result from the presence of

TABLE 3

NUMBER OF YEARS OF EDUCATION COMPLETED BY MOTHERS OF CHILDREN IN
WINSHIP AND KELLY SCHOOLS

Years Education Completed
10 or
Less

Winship Mothers
Number
Percentage

11 or 12

13 or 14

15 or 16

17 or
More

Row
Total

11
17.2

29
45.3

15
23.4

5
7.8

4
6.3

64
31.8

Kelly Mothers
Number
Percentage

1
0.7

49
35.8

29
21.2

49
35.8

9
6.6

137
68.2

Column
Total

12
6.0

78
38.8

44
21.9

54
26.9

13
6.5

201
100.0

Chi square = 33. 612 with 4 degrees of freedom; significance = 0. 000
(Table chi square @ .05 level = 9.488)

TABLE 4
OCCUPATION OF THE MOTHERS OF CHILDREN IN WINSHIP AND KELLY SCHOOLS
Outside
Employment
Low
Prestige

Winship Mothers
Number
Percentage
Kelly Mothers
Number
Percentage
Column

Outside
Employment
Middle
Prestige

Outside
Employment
High
Prestige

No Outside
Employment

Row
Total

9
13.8

14
21.5

4
6.2

38
58.5

65
31.7

1
0.7

23
16.4

16
11.4

100
71.4

140
68.3

10
4.9

37
18.0

20
9.8

138
67.3

205
100.0

Chi square = 18.709 with 3 degrees of freedom; significance = 0.000
(Table chi square @ .05 level = 7.815)

empty cells.

The most prestigious levels (levels 1 and 2 on the Warner

et al. scale) were combined into one category named High Prestige.
Warner levels 3, 4 and 5 were combined into a category named Middle
Prestige and Warner levels 6 and 7 were combined and named Low Pres
tige.

In addition, Table 4 includes a category for parents who are

not employed outside the home.
The chi square value of 18.709 is significant beyond the .05
level, indicating a difference in occupational levels exists between
the mothers of children in Kelly and in Winship school.

Inspection

of the distribution suggests that the Kelly mothers who work outside
the home are employed in the more prestigious occupational levels.
In Table 5 are displayed responses regarding xtfhether the mother
resided within the home of the school child.

TABLE 5
MOTHER’S RESIDENCY WITHIN THE HOME OF KELLY AND WINSHIP
SCHOOL CHILDREN

Mother Lives at Home
Yes

No

Row
Total

Winship Mothers
Number
Percentage

64
97.0

2
3.0

66
31.4

Kelly Mothers
Number
Percentage

143
99.3

1
0.7

144
68.6

Column
Total

207
98.6

3
1.4

210
100.0

Corrected chi square = 0.487 with 1 degree of freedom; significance =
0.485
(Table chi square @ .05 level = 3.841)

The corrected chi square value of 0.487 is not significant at
the .05 level, indicating there was no difference between the two
schools in the percentages of homes having mothers present.
In Table 6 is displayed responses regarding the fathers' edu
cational level.

TABLE 6
NUMBER OF YEARS OF EDUCATION COMPLETED BY FATHERS OF CHILDREN IN
WINSHIP AND KELLY SCHOOLS

Years Education Completed
10 or
Less

Winship Fathers
Number
Percentage

11 or 12

13 or 14

15 or 16

17 or
More

Row
Total

12
20.0

26
43.3

16
26.7

3
5.0

3
5.0

60
30.5

Kelly Fathers
Number
Percentage

5
3.6

16
19.0

26
19.0

41
29.9

49
35.8

137
69.5

Column
Total

17
8.6

42
22.3

42
21.3

44
22.3

52
26.4

197
100.0

Chi square = 60.265 with 4 degrees of freedom; significance = 0.000
(Table chi square @ .05 level = 9.488)

The chi square value of 60.265 is significant well beyond the
.05 level, indicating a difference in.educational levels exists between
the fathers of children in the Kelly school and in Winship school.
Inspection of the distribution suggests higher educational levels char
acterize the Kelly fathers.

Kelly fathers have a mean educational com

pletion level of 15.6 years while those at Winship average 12.0 years.

Table 7 is a presentation of responses regarding the occupational
level of the fathers.

The same regrouping of Warner, Meeker and Eell's

occupational prestige categories as was described earlier for Table 4,
was used in Table 7.

TABLE 7
OCCUPATION OF FATHERS OF CHILDREN IN WINSHIP AND KELLY SCHOOLS

Outside
Employment
Low
Prestige

Winship Fathers
Number
Percentage
Kelly Fathers
Number
Percentage
Column
Total

Outside
Employment
Middle
Prestige

Outside
Employment
High
Prestige

No Outside
Employment

Row
Total

17
28.8

36
61.0

4
6.8

2
3.4

59
30.1

3
2.2

54
39.4

78
56.9

2
1.5

137
69.9

20
10.2

90
45.9

82
41.8

4
2.0

196
100.0

Chi square = 58.386 with. 3 degrees of freedom; significance = 0.000
(Table chi square @ .05 level = 7.815)

The chi square value of 58.386 is significant well beyond the
.05 leyel, indicating a marked difference in occupational levels exists
between the fathers of children in Kelly and in Winship school.

Inspec

tion of the distribution suggests that the Kelly fathers are employed in
the more prestigious occupational levels.
Table 8 is a display of the responses regarding whether the
father resided within the home of the school child.

TABLE 8

FATHER'S RESIDENCY WITHIN THE HOME OF KELLY AND WINSHIP
SCHOOL CHILDREN

Father Lives at Home
Yes

No

Row
Total

Winship Fathers
Number
Percentage

56
87.5

8
12.5

64
30.6

Kelly Fathers
Number
Percentage

141
97.2

4
2.8

145
69.4

Column
Total

197
94.3

12
5.7

209
100.0

Corrected chi square = 6.090 with 1 degree of freedom; significance =
0.014
(Table chi square @ .05 level = 3.841)

The corrected chi square value of 6.090 is significant beyond
the .05 level, indicating a difference exists between the two schools
in the percentages of homes having the fathers present.

Inspection of

the distribution suggests Kelly school fathers more commonly live at
home.
In concluding and summarizing this section of Chapter IV, it
is observed that there are marked differences (significant well beyond
the .05 level) between the two parent groups participating in the study.
Both mothers and fathers of children in Kelly school appear to have
higher educational levels and more prestigious outside employment than
do their counterparts in the Winship school area.

While mothers in both

schools are equally likely to live at home with their children, a
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difference (significant at approximately the .01 level) was found for
the number of fathers who live within the home.

Fathers from the Kelly

area more typically live at home with their children.

Hypothesis Number One
Part (a) of Hypothesis Number One, stated in null form, is as
follox^s:

"There are no significant differences between parents when

compared to selected socio-economic and demographic variables with
regard to parents' perception of a need for making changes in selected,
specified, school processes."
The data utilized to examine Part (a) of Hypothesis One are pre
sented in Tables 9 through 13.

The tables indicate that there are no

differences, significant at the .05 level, between the parent popula
tions of the two schools relative to their perceptions of the need for
changes in selected, specified school processes.

The school processes

selected for consideration in this study relate to Cl) the adequacy of
existing processes for home-school communications (Table 9), (2) the
role of professionals in the process of decision-making in three areas
(Tables 10, 11, 12) and (3) the adequacy of the whole educational
process as it is reflected in the satisfaction of parents with the
functioning of the school as they consider each of their children
who attend (Table 13).
In Table 9 is displayed the responses regarding parental agree
ment with the statement:

"It is already easy, without the PLAN, to

comment on program effectiveness at my children's school."

TABLE 9

PARENTAL PERCEPTIONS OF ADEQUACY OF EXISTING METHODS FOR COMMUNICATING
WITH THE SCHOOL

Existing Communicating Methods are Adequate
Somewhat
Not
Somewhat
Agree
Agree
Sure
Disagree
Disagree
Row
(2)
Total
(3)
(5)
(4)
(1)

Winship Parents
Number
Percentage

15
21.7

19
27.5

14
20.3

9
13.0

12
17.4

69
32.2

Kelly Parents
Number
Percentage

39
26.9

30
20.7

25
17.2

26
17.9

25
17.2

145
67.8

Column
Total

54
25.2

49
22.9

39
18.2

35
16.4

37
17.3

214
100.0

Chi square = 2.372 with 4 degrees of freedom; significance = 0.668
(Table chi square @ .05 level = 9.488)

The chi square value of 2.372 is not significant at the .05
level, indicating no significant differences exist between the two
parent groups in their response to the statement.

The mean response

for both Kelly and Winship parents was 2.8, which, xtfhile not being a
strong measure (in that it lies between "Somewhat Agree" and "Not
Sure," favoring the latter), does nevertheless suggest a willingness
to accept the communication methods as they presently exist.
Table 10 is a presentation of the measures of the Per Family
Average Satisfaction with school programs.

The Per Family Average

utilized in the table was computed from the separate responses offered
for each school child as an individual, to the question:

"Considering

the needs of each of my children, I am very satisfied with the school's
overall program."

TABLE 10

PER FAMILY AVERAGE SATISFACTION WITH SCHOOL PROGRAMS

Highly
Satisfied
(1)

Moderately
Satisfied
(2)

Degree of Satisfaction
Not
Moderately
Sure
Dissatisfied
(3)
(4)

Highly
Dissatisfied
(5)

Row
Total

Winship Parents
Number
Percentage

35
51.5

15
22.1

12
17.6

4
5.9

2
2.9

68
31.5

Kelly Parents
Number
Percentage

55
37.2

51
34.5

20
13.5

19
12.8

3
2.0

148
68.5

Column
Total

90
41.7

66
30.6

32
14.8

23
10.6

5
2.3

216
100.0

Chi square = 7.457 with 4 degrees of freedom; significance = 0.114
(Table chi square @ .05 level = 9.488)

So
The chi square level of 7.457 is not significant at the .05
level, indicating no significant difference in average satisfaction
Ttfith the school’s programs exists between the parent groups.

In both

schools, more than 70 per cent of the parents indicated they were
either highly satisfied or moderately satisfied.

Fewer than 15 per

cent expressed dissatisfaction at Kelly and fewer than 10 per cent
did so at Winship.

Together, these data suggest a general support

exists for the overall program of the school in its present form:
There is no overwhelming mandate for change.
In Table 11 are displayed responses regarding parental agree
ment with the statement:

"School professionals should be left to make

decisions affecting school program."

TABLE 11
PARENTAL PERCEPTIONS OF ROLE OF PROFESSIONALS IN DECISION-MAKING
WHICH AFFECTS SCHOOL PROGRAM
Professionals Alone Should Make School Program Decisions
Somewhat
Not
Somewhat
Agree
Agree
Sure
Disagree
Disagree
Roxtf
(5)
Total
(3)
(4)
CD
(2)

Winship Parents
Number
Percentage

20
32.3

18
29.0

11
17.7

8
12.9

5
8.1

62
30.0

Kelly Parents
Number
Percentage

34
23.4

42
29.0

14
9.7

34
23.4

21
14.5

145
70.0

Column
Total

54
26.1

60
29.0

25
12.1

42
20.3

26
12.6

207
100.0

Chi square = 7.448 with 4 degrees of freedom; significance = 0.114
(Table chi square § .05 level = 4.488)

The chi square value of 7.488 is not significant at the .05
level, indicating no difference exists between the two parent groups
in the distribution of their responses to the statement.

The mean

response for Kelly parents was 2.8 and for Winship parents, 2.4.
This suggests that while both groups agreed the professionals should
make decisions regarding school programs, Kelly parents were somex^hat
less decisive in stating so.
Table 12 is a display of responses regarding parental agree
ment with the statement:

"School professionals should be left to make

decisions affecting teaching methods."

TABLE 12
PARENTAL PERCEPTIONS OF THE ROLE OF PROFESSIONALS IN DECISION-MAKING
WHICH AFFECTS TEACHING METHODS

Professionals Alone
Somewhat
Agree
Agree
(2)
(1)

Should Determine Teaching Methods
Somewhat
Not
Sure
Disagree
Disagree
R oxj
Total
(3)
(4)
(5)

Winship Parents
Number
Percentage

25
39.7

20
31.7

4
6.3

10
15.9

4
6.3

63
31.0

Kelly Parents
Number
Percentage

42
30.0

49
35.0

15
10.7

18
12.9

16
11.4

140
69.0

Column
Total

67
33.0

69
34.0

19
9.4

28
13.8

20
9.9

203
100.0

Chi square = 3.678 with 4 degrees of freedom; significance = 0.451
(Table chi square @ .05 level = 9.488)

The chi square value of 3.678 is not significant at the .05
level, indicating no significant difference exists betx^een the two

parent groups in the distribution of their responses to the statement.
The mean response for Kelly parents was 2.4 and for Winship parents,
2.2, suggesting both groups generally think that decisions regarding
teaching methods should be made by the school professionals.
In Table 13 are displayed the responses regarding parental
agreement with the statement:

"School professionals should be left

to make decisions affecting planning for the future."

TABLE 13
PARENTAL PERCEPTIONS OF THE ROLE OF PROFESSIONALS IN DECISION-MAKING
WITH REGARD TO PLANNING FOR THE FUTURE

Professionals Alone Should Plan for the Future
Somewhat
Not
Somewhat
Agree
Agree
Sure
Disagree
Disagree
Row
Total
(2)
(3)
(5)
CD
CD

Winship Parents
Number
Percentage

13
20.3

19
29.7

13
20.3

10
15.6

9
14.1

64
31.4

Kelly Parents
Number
Percentage

18
12.9

40
28.6

20
14.3

30
21.4

32
22.9

140
68.6

Column
Total

31
15.2

59
28.9

33
16.2

40
19.6

41
20.1

204
100.0

Chi square = 5.056 with 4 degrees of freedom; significance = 0.282
(Table chi square @ .05 level = 9.488)

The chi square value of 5.056 is not significant at the .05
level, indicating no significant difference exists between the two
parent groups in the distribution of their responses to the statement.
The mean response for Kelly parents xras 3.1 and for Winship parents,
2.7.

These means suggest (but not strongly) a tendency by Kelly

S3
parents toward disagreement and a tendency by Winship parents to agree
with the practice x-rherein school professionals, operating for the most
part alone, make decisions which shape and determine the future pro
grams of the school.
The above data presented in Tables 9 through 13 provide no
indication of a difference, significant at the .05 level, in the dis
tribution of responses made by the two parent populations with regard
to their perceptions of the need to change:

(1) the existing processes

for home-school communication, (2) the role of professionals in three
areas of decision-making and (3) the overall functioning of the school.
Accordingly, Part (a) of Hypothesis One, "There are no significant dif
ferences between parents when compared according to selected socio
economic and demographic variables with regard to parents’ perception
of a need for making changes in selected, specified school processes"
was accepted at the .05 level in each of the five variables tested.
Part (b) of Hypothesis Number One, stated in null form, is as
follows:

"There are no significant differences between parents when

compared according to selected socio-economic and demographic variables
with regard to parents' perception of their credibility as participants
in the evaluation of school programs."
The data utilized for examining Part (b) of Hypothesis Number
One consists of two measures of parent credibility.

The first, pre

sented in Table 14, deals with perceptions by parents of the degree to
which they are actually familiar with the school life of their child,
the presumption being that if they are not familiar, they might not be
credible as evaluators of the school's program.

The second measure,

presented in Table 15, deals with the parents’ sense of whether or not
he or she possesses evaluative information which ttfould be beneficial if
made available to the school.
Responses to the question:

"I know very little about my chil

dren's daily activities at school" are presented in Table 14.

(Please

note that in the table, the question has been restated, positively.)
TABLE 14
PARENTAL PERCEPTIONS OF THEIR FAMILIARITY WITH THE ACTUAL SCHOOL
LIFE OF THEIR CHILDREN

Agree
(1)

Parent Indicates He/She is Familiar
Not
Somewhat
Somewhat
Agree
Sure
Disagree
Disagree
(2)
(3)
(5)
(4)

Row
Total

Winship Parents
Number
Percentage

21
30.9

19
27.9

4
5.9

16
23.5

8
11.8

68
31.6

Kelly Parents
Number
Percentage

57
38.8

36
24.5

15
10.2

25
17.0

14
9.5

147
68.4

Column
Total

78
36.3

55
25.6

19
8.8

41
19.1

22
10.2

215
100.0

Chi square = 3.263 with 4 degrees of freedom; significance = 0.515
(Table chi square Q .05 level = 9.488)

The chi square value of 3.263 is not significant at the .05
level, indicating no significant difference exists in the distribution
of the responses between parents.

The average response was for Kelly

parents 2.3 and for Winship parents 2.6, suggesting both groups, on
the whole, perceive themselves as somewhat familiar with the daily
activities of their children at school.

Table 15 Is a presentation of the responses to the statement:
"I feel that I, as a parent, have information about school program
effectiveness which could, if made available, benefit the school."

TABLE 15
PARENTAL PERCEPTIONS AS TO THEIR POSSESSION OF BENEFICIAL EVALUATIVE
INFORMATION REGARDING SCHOOL PROGRAMS

Parent Indicates He/She Has Beneficial Information
SomeX'/hat
Not
Somexidiat
Agree
Disagree
Agree
Sure
Disagree
Row
Total
(3)
(5)
(2)
(4)
(1)

Winship Parents
Number
Percentage

8
11.9

10
14.9

24
35.8

10
14.9

15
22.4

67
31.9

Kelly Parents
Number
Percentage

27
18.9

37
25.9

44
30.8

16
11.2

19
13.3

143
68.1

Column
Total

35
16.7

47
22.4

68
32.4

26
12.4

34
16.2

210
100.0

Chi square = 6.971 with. 4 degrees of freedom; significance = 0.137
(Table chi square @ .05 level = 9.488)

The chi square value of 6.971 is not sufficient to indicate that
a significant difference (at the .05 level) exists in the distribution
of responses by the two parent groups.

However, on this question, the

mean values for the two groups suggest tendencies in different direc
tions.

The mean for Kelly school was 2.7 (indicating Kelly parents,

on the average, tend to feel they have useful information) while the
mean for Winship was 3.2, suggesting a tendency x^hich would indicate
a lack of a similar conviction among Winship parents.

Since both measures of the parents' sense of their credibility
were found to have chi square values which were not significant at the
.05 level, there appears to be no significant differences betx^ean the
two parent groups on these measures.

Accordingly, Part (b) of Hypoth

esis Number One is also accepted.
Part (c) of Hypothesis Number One stated in null form is as
follows:

"There are no significant differences between parents when

compared according to selected socio-economic and demographic vari
ables with regard to parents' reaction to the design features of the
proposed model."
To test this portion of Hypothesis One, the responses to state
ments related to the discussion groups which would be formed in the
proposed plan are analyzed in Tables 16 through 21 and responses to
questions related to the telephone contact system are treated in
Tables 22 through 25.
A basic element in the information generating scheme concep
tualized in

the PLAN, is the small discussion group.

All parents

would be encouraged to form or join a group and to participate in dis
cussions which help disclose the manner in which the school is meeting
the needs of its community.

Whether such groups, so formed, would

actually function well is dependent to a large extent on the ability
of individuals to join in the discussions and share information and
ideas.

Table 16 presents the responses to a statement directed toward

determining how well parents felt they would be able to participate in
this manner.

The statement reads as follows:

"Within the small group

meetings described, I feel I would be able to help carry on discussions
about my child's school experiences."

TABLE 16
PARENTAL PERCEPTIONS OF THEIR ABILITY TO FUNCTION IN THE SMALL
DISCUSSION GROUPS

Agree
(1)

Parent Could Function Well
Somewhat
Not
Somewhat
Agree
Sure
Disagree
Disagree
(2)
(3)
(4)
(5)

Row
Total

Winship Parents
Number
Percentage

14
20.6

18
26.5

18
26.5

8
11.8

10
14.7

68
32.2

Kelly Parents
Number
Percentage

61
42.7

36
25.2

27
18.9

11
7.7

8
5.6

143
67.8

Column
Total

75
35.5

54
25.6

45
21.3

19
9.0

18
8.5

211
100.0

Chi square = 12.923 with 4 degrees of freedom; significance = 0.012
(Table chi square @ .05 level = 9.488)

The chi square value of 12.923 exceeds that required to estab
lish significance at the .05 level indicating a difference does exist
between the two parent groups.

The mean value for Kelly parents is

2.1 while for Winship, the mean is 2.7, suggesting Kelly parents are
significantly more confident about their ability to function within
the small groups they would form.
In Table 17 is reported the data which resulted from a stepwise
backward multiple linear regression procedure which was utilized to
determine which of the socio-economic and demographic variables was the
best predictor of parental perceptions of their ability to function
well in the discussion groups.

Step one of the stepwise backward pro

cedure utilizes all the socio-economic and demographic variables in the
analysis to find a multiple correlation with the criterion. In the next
57
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and in each successive step, the variable which contributes least to the
multiple correlation with the criterion is dropped and the remaining
variables are utilized in the calculation of a new multiple correlation.
This procedure permits the step by step elimination of the variables
which contribute least to variance of the criterion.

The significance

level of .05 was again established a priori for contribution to the
criterion variance by each variable and by each set of variables.

Read

ing from the bottom up, one may observe that the Fathers' educational
level was the best predictor, the Mothers' education level was the sec
ond best predictor, etc. , of the observed difference between parental
preception on the ability to function well in the proposed discussion
group.
TABLE 17
STEPWISE BACKWARD ELIMINATION PROCEDURE FOR SELECTED SOCIO-ECONOMIC
AND DEMOGRAPHIC VARIABLES, WITH PARENTAL PERCEPTION OF ABILITY TO
FUNCTION IN DISCUSSION GROUPS AS THE CRITERION

Step

Variable Eliminated

Multiple
Correlation

Significance
Level

0.184

p >.05

2

Mothers' occupation

0.183

p > .05

3

Home ownership

0.176

p >. 05

4

Fathers' occupation

0.159

p >. 05

5

Fathers' residency in the
home

0.144

p >.05

6

Mothers' educational level

0.091

7

Fathers' educational level

o

Lrt

None

V

1

51
Table 18 presents data related to a second aspect of the small
group functioning; namely^ that which assesses the opinions as to
whether discussions within such groups would be productive.
tion asked was:

The ques

"Do you feel the small group discussions would be

fruitful?

TABLE 18
PARENTAL PERCEPTIONS OF THE POTENTIAL PRODUCTIVITY OF THE SMALL
DISCUSSION GROUPS

Groups Would Be Productive
Yes

No

Row
Total

Winship Parents
Number
Percentage

37
58.7

26
41.3

63
31.5

Kelly Parents
Number
Percentage

87
63.5

50
36.5

137
68.5

Co luran
Total

124
62.0

76
38.0

200
100.0

Corrected chi square = 0.239 with 1 degree of freedom; significance ==
0.625
(Table chi square @ .05 level = 3.841)

The corrected chi square value of 0.239 is well belox^ the 3.841
required to indicate a significant difference at the .05 level.

In both

groups, a clear majority of the respondents indicated that the discus
sion groups would be fruitful,

W
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The question of whether the small discussion groups would func
tion better with or without a professional person from the school in
attendance has many implications.

Without a development of the case

for either possibility, the question was put to the parent population
in the following form:

"This PLAN would be improved by having a member

of the school's professional staff at each meeting of parents."

Table

19 is a presentation of the responses indicating parental agreement
with the statement.

TABLE 19
PARENTAL PERCEPTION OF NEED FOR PROFESSIONAL PARTICIPATION IN
SMALL DISCUSSION GROUPS

Agree
(1)

Professionals Should Be Present
Somewhat
Not
Somewhat
Agree
Sure
Disagree
Disagree
(3)
(3)
(4)
(5)

Row
Total

Winship Parents
Number
Percentage

32
49.2

8
12.3

19
29.2

3
4.6

3
4.6

65
31.3

Kelly Parents
Number
Percentage

47
32.9

31
21.7

31
21.7

10
7.0

24
16.8

143
68.8

Column
Total

79
38.0

39
18.8

50
24.0

13
6.3

27
13.0

208
100.0

Chi square = 11.805 with 4 degrees of freedom; significance = 0.019
(Table chi square @ .05 level = 9.488)

The chi square value of 11.805 is large enough to indicate a
significant difference in parent views exists (at the .05 level) for
this question.

A comparison of the mean responses (for Kelly, 2.5

and for Winship, 2.0) suggests that while both groups would favor the
presence of a professional, the Winship parents express the greater
desire for such assistance.

A stepwise backward procedure was again utilized to determine
which of the socio-economic and demographic variables was the best pre
dictor of parental perceptions of the need for professional participa
tion in the small group discussions (see Table 20).

TABLE 20
STEPWISE BACKWARD ELIMINATION PROCEDURE FOR SELECTED SOCIO-ECONOMIC
AND DEMOGRAPHIC VARIABLES, WITH PARENTAL PERCEPTIONS OF NEED
FOR PROFESSIONALS TO PARTICIPATE IN DISCUSSION GROUPS AS
AS THE CRITERION

Multiple
Correlation

Step

Significance
Level

0.191

P >.05

2

Mothers 1 occupation

0.191

P >.05

3

Fathers? residency within the home

0.190

P >.05

4

Mothers’ educational level

0.187

P <.05

5

Home ownership

0.184

P <.05

6

Fathers' occupation

0.157

P

7

Fathers' educational level

o

Ln

None

A

1

The PLAN proposes the small group discussions should take place
in the homes made available by the members of the group.

To assess

whether that concept was acceptable, the following question was asked:
"Would your home be available occasionally for the small group meetings
this PLAN calls for?"

Table 21 is a presentation of the responses.

On this question there was also a large and significant differ
ence (well beyond the .05 level) between the parent groups.

Parents

from the Kelly school area were much more willing to offer their homes
for small group meetings than were Winship parents.

By assigning a

value of 1 for a yes response and a value of 2 for a no response, the
mean response of Kelly parents, calculated to be 1.4, may be seen to
favor home availability while the mean response for Winship, at 1.7,
may be seen to suggest that homes would not be available.

TABLE 21
HOME AVAILABILITY FOR SMALL GROUP DISCUSSIONS

Home Would Be Available
Yes

No

Row
Total

Winship Parents
Number
Percentage

23
34.3

44
65.7

67
32.1

Kelly Parents
Number
Percentage

88
62.0

54
38.0

142
67.9

Column
Total

111
53.1

98
46.9

209
100.0

Corrected chi square = 12.880 with 1 degree of freedom; significance =

0.000
(Table chi square @ .05 level = 3.841)

In Table 22 is a presentation of the stepwise backward regres
sion analysis used to identify the best socio-economic or demographic
predictor of this difference between home availability in the two
groups.
A time commitment by individual parents would also be required
to sustain the PLAN.

To determine whether such a time commitment might

be forthcoming, respondents were asked:

"Approximately how much time

would you or your spouse have for involvement in this PLAN?

(Think of

what you would be willing to spend in an 'average month')."

Opportunity

TABLE 22

STEPWISE BACKWARD ELIMINATION PROCEDURE FOR SELECTED SOCIO-ECONOMIC
AND DEMOGRAPHIC VARIABLES, WITH HOME AVAILABILITY FOR SMALL
GROUP DISCUSSIONS AS THE CRITERION
Multiple
Correlation

Variable Eliminated

Step

Significance
Level

0.227

P >.05

2

Fathers * residency within the home

0.227

P <.05

3

Fathers ' educational level

0.226

P

4

Fathers ' occupation

0.226

P <.05a

5

Mothers’ educational level

0.198

P <.05

6

Mothers’ occupation

0.180

P <.05a

7

Home ownership

V

None

o

1

ap <.01

was given for separate responses relating to discussion group participa
tion (see Tables 23, 24 and 25) and for working as a Telephone Contact
Person (see Tables 26 and 27).
Table 23 is a display of the respondents, grouped into two cate
gories by whether or not they would have time available for participation
in discussion groups.

One category consisted of all those who checked

"none" (indicating they had no time to spend); those indicating 1 or more
hours were placed in the category (some) for the purposes of Tables 23

'2^. 0.<\A
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The chi square value of 26.330 greatly exceeds that required to
establish that a difference exists between the parent groups in their
willingness to devote time to participation in small group discussions.
Inspection of the data indicates Kelly parents are much more willing to
engage in such activity than are Winship parents.
(0$

TABLE 23

DEGREE OF PARENT WILLINGNESS TO DEVOTE SOME TIME TO PARTICIPATION IN
SMALL GROUP DISCUSSIONS

Discussion Group Participation Time Indicated
Row
Total
Some
None

Winship Parents
Number
Percentage
Kelly Parents
Number

Column
Total

47
64.4

26
35.6

73
32.4

48
31.6

104
68.4

152
67.6

95
42.2

130
57.8

225
100.0

Chi square = 26.330 with 1 degree of freedom; significance = 0.000
(Table chi square @ .05 level = 3.841)
0 \V\ex-

As was true when^differences between the parent groups were
found, a stepwise backwards regression analysis was utilized to deter
mine which of the socio-economic and demographic variables was the best
predictor of the difference in the criterion (see Table 24).
Table 25 is a presentation of data from the 130 respondents who
suggested they would have some time to participate in the groups.
The chi square value of 1.045 is not sufficient to indicate a
difference exists at the .05 level between the parent groups in the
number of hours offered by those who suggested they would participate.
For both these groups, the average time offered was 2.2 hours per month.

TABLE 24

STEPWISE BACKWARD ELIMINATION PROCEDURE FOR SELECTED SOCIO-ECONOMIC
AND DEMOGRAPHIC VARIABLES, WITH DEGREE OF PARENT WILLINGNESS TO
DEVOTE SOME TIME TO SMALL GROUP DISCUSSIONS AS THE CRITERION

Step

Multiple
Correlation

Variable Eliminated

Significance
Level

1

None

0.247

P <.05

2

Mothers' occupation

0.247

P <.05

3

Home ownership

0.246

P <.05a

4

Fathers' educational level

0.246

P <.05b

5

Fathers' residency within the home

0.244

P <.05b

6

Fathers' occupation

0.241

P <.05b

7

Mothers' educational level
ap <.01
bp <.005
TABLE 25
TIME AVAILABILITY FOR DISCUSSION GROUP PARTICIPATION BY PARENTS
OFFERING SOME TIME
Hours Available for Discussion Group Participation
in an Average Month
4 or
Row
More
Total
1
2
3

Winship Parents
Number
Percentage

5
19.2

12
46.2

7
26.9

2
7.7

26
20.0

Kelly Parents
Number
Percentage

28
26.9

45
43.3

21
20.2

10
9.6

104
80.0

Column
Total

33
25.4

57
43.8

28
21.5

12
9.2

130
100.0

Chi square = 1.045 with 3 degrees of freedom; significance = 0.790
(Table chi square @ .05 level = 7.815)

Table 26 is a presentation of the respondents again grouped into
two categories according to whether they indicated they xrould have time
available for work as a Telephone Contact Person.

As was done in Table

23, those indicating "none" were considered in one group and those indi
cating one or more hours were lumped to form the second group.
TABLE 26
DEGREE OF PARENT WILLINGNESS TO DEVOTE SOME TIME TO WORKING AS A
TELEPHONE CONTACT PERSON
Telephone Contact Person Time Indicated
R.ow
None
Some
Total
Winship Parents
Number
Percentage

51
69.9

22
30.1

73
32.4

Kelly Parents
Number
Percentage

91
59.9

61
40.1

152
67.6

Column
Total

142
63.1

83
36.9

225
100.0

Chi square = 2.092 xtfith 1 degree of freedom; significance = 0.167
(Table chi square @ .05 level = 3.841)
The chi square value of 2.092 is not significant at the .05
level, indicating no difference exists between the parent groups as
to whether or not they would have time available for xxrork as a Tele
phone Contact Person.
In Table 27 is presented the distribution of the 83 responses
by people who suggested they would have Some time to work as a Tele
phone Contact Person.

TABLE 27

TIME AVAILABILITY FOR WORK AS A TELEPHONE CONTACT PERSON BY
PARENTS OFFERING SOME TIME

Hours Available for Work as a Telephone Contact
Person in an Average Month
4 or
Row
Total
2
More
3
1

Winship Parents
Number
Percentage

8
36.4

8
36.4

2
9.1

4
18.2

22
26.5

Kelly Parents
Number
Percentage

38
62.3

16
26.2

2
3.3

5
8.2

61
73.5

Column
Total

46
55.4

24
28.9

4
4.8

9
10.8

83
100.0

Chi square = 5.156 with 3 degrees of freedom; significance = 0.161
(Table chi square @ .05 level = 7.815)

The chi square value of 5.156 is not sufficient to indicate a
difference, significant at the .05 level, exists between the two groups
of parents who have offered some time for helping as Telephone Contact
Persons.

The mean time offered by Winship parents was 2.2 hours and

for Kelly parents, 1.6 hours per month.
The data presented in Table 28 were gathered to provide another
measure of the volunteer rate by those who would function as Telephone
Contact Persons required in the PLAN as designed.
was:

The question asked

"Would either you or your spouse be willing to serve as a ’Tele

phone Contact Person' as called for in this PLAN?"

<cl

TABLE 28

VOLUNTEER RATE FOR TELEPHONE CONTACT PERSONS

Homes in Which a Parent Volunteered
Row
Yes
No
Total

Winship Parents
Number
Percentage

20
30.3

46
69.7

66
31.6

Kelly Parents
Number
Percentage

51
35.7

92
64.3

143
68.4

Column
Total

71
34.0

138
66.0

209
100.0

Corrected chi square = 0.364 with 1 degree of freedom; significance =
0.546
(Table chi square @ .05 level = 3.841)

The chi square value of 0.364 is not sufficient to suggest a
difference in volunteer rates exists within the two parent groups.
The data may be seen to corroborate that presented in Table 22 which
was developed through grouping the times offered for Telephone Contact
Persons into the two categories, "none" and "some."
One question was used to assess the parental reaction as to
the effectiveness of the Telephone Contact Chain as a means for shar
ing information.

The question reads:

"The proposed telephone contact

chain is the best practical way for getting school information to and
from parents."

In Table 29 is presented the distribution of the 213

usable responses.

TABLE 29

PARENTAL PERCEPTIONS REGARDING EFFECTIVENESS OF TELEPHONE CONTACT
CHAIN AS INFORMATION CONVEYING SCHEME

Yes

Chain is Best Scheme
Not
Sure
No

Row
Total

Winship Parents
Number
Percentage

34
51.5

16
24.2

16
24.2

66
31.0

Kelly Parents
Number
Percentage

53
36.1

37
25.2

57
38.8

147
69.0

Column
Total

87
40.8

53
24.9

73
34.3

213
100.0

Chi square = 5.488 with 2 degrees of freedom; significance = 0.064
(Table chi square @ .05 level = 5.991)

The chi square value of 5.488 is very near the value required
for significance at the .05 level but is, nonetheless, not significant
at the a priori level selected for this study.

Appraisal of the dis

tribution suggests that Winship parents appear to have the larger
affinity for the chain as an information sharing mechanism.
confirmed through calculation of mean responses:

This is

using yes = 1, not

sure = 2, no = 3, the average response for Winship parents is 1.7 and
for Kelly parents is 2.0.
In concluding the analysis which relates to parental reactions
to specific design features of the proposed model, the following sum
mary is offered.

Differences which were significant at the .05 level

were found to exist between the two parent groups in the matters of
(1) how well parents perceived themselves as able to function in the

lo

small discussion groups, (2) whether a school professional should be a
participant in each discussion group, (3) the frequency with which homes
would be made available for small discussion group meetings and (4)
whether parents were willing to participate in discussion groups.
Differences were not sufficiently large to establish signifi
cance at the .05 level for the (1) assessment of potential productivity
of small discussion groups, (2) time indicated as available by those
who would participate in small group discussions, (3) whether parents
were willing to serve as Telephone Contact Persons, (4) time indicated
as available for work as Telephone Contact Persons, (5) volunteer rate
for Telephone Contact Persons and (6) assessment of the effectiveness
of the telephone contact chain.

Accordingly, Hypothesis One, part (c)

is accepted in part only.
part (d), the final part of Hypothesis One, stated in null form,
is as follows:

"There are no significant differences between parents

when compared according to selected socio-economic and demographic vari
ables with, regard to parents’expressed readiness to support th.e trial
adoption of an effort having the same intent as the proposed model in
their child's school."
This part of Hypothesis One is tested by analysis of the
response to a single direct statement submitted to two parent groups.
The statement reads:

"I would support the trial adoption of an effort

having the intent of this PLAN, at my children's school."

In Table 30

are presented the responses.
The chi square value of 2.988 was not sufficient to indicate a
difference between parent groups exists at the .05 level.
part Cd) of Hypothesis One is accepted.

Therefore,

As a final remark on the

71
analysis pertinent to assessing parental group differences, analysis
of the data in Table 30 indicates that the mean value for Kelly par
ents was 2.6 and for Winship parents was 2.7, suggesting both groups
would, on the average, support the trial adoption of a program having
the intent of this PLAN at their child’s school.

TABLE 30
DEGREE OF SUPPORT BY PARENTS FOR TRIAL ADOPTION OF PLAN'S INTENT

Agree
Cl)

Would Support Trial Adoption
Somewhat Not
Somewhat
Agree
Sure
Disagree
Disagree
(2)
(3)
(4)
(5)

Row
Total

Winship Parents
Number
Percentage

17
25.4

16
23.9

18
26.9

2
3.0

14
20.9

67
31.5

Kelly Parents
Number
Percentage

44
30.1

30
20.5

34
23.3

12
8.2

26
17.8

146
68.5

Column
Total

61
28.6

46
21.6

52
24.4

14
6.6

40
18.8

213
100.0

Chi square = 2.988 with 4 degrees of freedom; significance = 0.560
(Table chi square @ .05 level = 9.480)

In concluding Section Two of Chapter IV, it may be useful to sum
marize the findings that no differences between parent groups were found
to be significant at the .05 level in the analyses undertaken in Parts
(a), (b) and (d) of Hypothesis One.
were accepted.

Therefore Parts (a), (b) and (d)

Some differences betx?een the parent groups were observed

in the analysis of Part (c) of Hypothesis Number One indicating that por
tion of the hypothesis could be accepted in part only.

Hypothesis Number Two
While Hypothesis Number One tested for differences between the
two parent groups participating in the study, Hypothesis Number Two
searches for differences between parents and school professionals.
same major categories again are utilized in this hypothesis.

The

These

consist of ones containing (1) measures which deal with differences in
perception as to the need for making changes in selected, specified
school processes, (2) measures which assess perceptions as to parental
credibility, (3) measures which examine the reaction to design features
of the proposed model and (4) an assessment of differences in support
for the trial adoption of a plan having the same intent as the proposed
model.

As before, the hypothesis will be examined in parts.
In the analyses which follow, the 32 members constituting the

professional category consist of 6 self-identified as central office
personnel, 9 self-identified as principals, 12 self-identified as
teachers and 5 who returned their questionnaires without having iden
tified their service category.

No separate analysis is made on these

sub-groups of school professionals.
Turning now to the parent population, the 73 Winship and 152
Kelly parents are lumped together for comparison with the professionals
on those issues for which no significant differences (at the .05 level)
were found between parent groups during the analyses of Hypotheses Num
ber One.

On those issues where differences were significant, Winship

and Kelly parents are compared separately with the professionals.
Part (a) of Hypothesis Number Two, stated in null form, is as
follows:

"There are no significant differences between parents and
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school professionals x^ith regard to their perceptions of a need for
making changes in selected, specified school processes."

The data

utilized to examine this part of the hypothesis are presented in
Tables 31 through 34.

The school processes examined relate to the

adequacy of existing processes for home-school communication (Table
31) and to the role of professionals in decision-making in three
areas (Tables 32, 33 and 34).
Table 31 is used to present responses to the first question
which relates to perceptions of the need to make changes.

This ques

tion deals (as did Table 9) with the adequacy of existing methods for
communicating between school and home.

TABLE 31
PROFESSIONAL AND PARENTAL PERCEPTIONS OF ADEQUACY OF EXISTING
MEANS FOR COMMUNICATING WITH THE SCHOOL

Existing Communicating Methods are Adequate
Somewhat
Somewhat
Not
Agree
Disagree
Disagree
Row
Agree
Sure
Total
(4)
(5)
(2)
(3)
(1)

Professionals
Number
Percentage

8
25.0

13
40.6

2
6.3

7
21.9

2
6.3

32
13.0

All Parents
. Number
Percentage

54
25.2

49
22.9

39
18.2

35
16.4

37
17.3

214
87.0

Column
Total

62
25.2

62
25.2

41
16.7

42
17.1

39
15.9

246
100.0

Chi square = 8.503 with 4 degrees of freedom; significance = 0.075
(Table chi square @ .05 level = 9.488)

While the significance level determined between the two groups
is near the .05 level, it is nonetheless below that established for use
in this study.

The All Parent average response was 2.8 and the profes

sional average was 2.4, both of which suggest satisfaction with the
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existing methods for home-school communication.
Addressing the same questions regarding the role of professionals
in decision-making, as did Tables 11, 12, and 13, the next three tables
compare professional with parental views.
response to the statement:

Data in Table 32 are in

"School professionals should be left to

make decisions affecting school program."

TABLE 32
PROFESSIONAL AND PARENTAL PERCEPTIONS OF ROLE OF PROFESSIONALS IN
DECISION-MAKING WHICH AFFECTS SCHOOL PROGRAM

Professionals Alone Should Make School Program Decision
Somewhat
Somewhat
Not
Agree
Agree
Sure
Disagree Disagree
Row
(4)
(5)
Total
Cl)
(2)
(3)

Professionals
Number
Percentage

10
31.3

12
37.5

1
3.1

6
18.8

3
9.4

32
13.4

All Parents
Numb er
Percentage

54
26.1

60
29.0

25
12.1

42
20.3

26
12.6

207
86.6

Column
Total

64
26.8

72
30.1

26
10.9

48
20.1

29
12.1

239
100.0

Chi square = 3.249 with 4 degrees of freedom; significance = 0.517
(Table chi square @ .05 level = 9.488)

The chi square value of 3.249 is not sufficient to establish a
difference exists (at the .05 level) between parents and professionals

on this statement.

The mean response for professionals was 2.4 and for

all parents was 2.7.
Table 33 is a presentation of the responses to the statement:
"School professionals should be left to make decisions affecting teach
ing methods."

TABLE 33
PROFESSIONAL AND PARENTAL PERCEPTIONS OF ROLE OF PROFESSIONALS IN
DECISION-MAKING WHICH AFFECTS TEACHING METHODS

Professionals Alone Should Determine Teaching Methods
Somewhat
Not
Somewhat
Agree
Agree
Sure
Disagree
Disagree
Row
Total
(2)
(3)
(4)
(5)
(1)

Professionals
Number
Percentage

16
50.0

13
40.6

0
0.0

2
6.3

1
3.1

32
13.6

All Parents
Number
Percentage

67
33.0

69
34.0

19
9.4

28
13.8

20
9.9

203
86.4

Column
Total

83
35.3

82
34.9

19
8.1

30
12.8

21
8.9

235
100.0

Chi square = 8.236 with 4 degrees of freedom; significance = 0.083
(Table chi square @ .05 level = 9.488)

The chi square value of 8.236 is not significant at the .05
level, therefore no difference is established between the two groups
in the distribution of the responses.

It is noted that there were no

professionals without an opinion on this question and that, as a con
sequence, the chi square value of 8.236 is somewhat inflated suggesting
an even smaller difference in the response distribution exists.

Pro

fessionals, with, a mean response of 1.7, tended more toward asserting

the role of professionals on this issue than did parents (with a mean
response of 2.4).
Table 34 presents responses to the statement:

"School profes

sionals should be left to make decisions affecting planning for the
future."

TABLE 34
PROFESSIONAL AND PARENTAL PERCEPTIONS OF ROLE OF PROFESSIONALS IN
DECISION-MAKING WITH REGARD TO PLANNING FOR THE FUTURE
Professionals Alone Should Plan for the Future
Somewhat
Not
Somewhat
Agree
Agree
Sure
Disagree
Disagree
Row
(1)
(2)
(3)
(4)
(5)
Total

Professionals
Number
Percentage

7
21.9

10
31.3

2
6.3

10
31.3

3
9.4

32
13.6

All Parents
Number
Percentage

31
15.2

59
28.9

33
16.2

40
19.6

41
20.1

204
86.4

Column
Total

38
16.1

69
29.2

35
14.8

50
21.2

44
18.6

236
100.0

Chi square = 6.131 with 4 degrees of freedom; significance = 0.190
(Table chi square @ .05 level = 9.488)

The chi square value of 6.131 is not significant at the .05
level.

Accordingly no significant difference is found between profes

sional and parental perception with regard to their reactions to the
statement.

The mean response for professionals was 2.8 while for all

parents, it was 3.0.
The above data presented in Tables 31 through 34 provide no
indication of a difference, significant at the .05 level, In the
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distribution of responses made by school professionals and all parents
combined ywith regard to their perception on the need to change (1) the
existing processes for home-school communication and (2) the role of
professionals in three areas of decision-making.

This, then, provides

the basis for acceptance of Part (a) of Hypothesis Two:

"There are no

significant differences between parents and school professionals with
regard to their perceptions of a need for making changes in selected,
specified school processes."
Part (b) of Hypothesis Two, stated in null form, is as follows:
"There are no significant differences between parents and school profes
sionals with regard to their perception of the credibility of parents as
participants in the evaluation of school programs."

The data utilized

to examine this hypothesis are presented in Tables 35 and 36 (which
parallel Tables 14 and 15 in the earlier analysis of differences within
the parent group).
In Table 35 are presented the responses to the question "(I know)
(Parents Know) very little about (my) (their) children’s daily activ
ities at school."

(The parenthetical inserts are the alternative word

ings used on the Parent and Professional Questionnaires).
The chi square value of 4.792 is not significant at the .05
level.

It is noted that the table contains an empty cell, and, as a

result, the chi square value is inflated suggesting an even smaller
difference than that reported above actually exists between parents
and professionals in their response to the question.
for professionals was 2.3 and for all parents was 2.4.

The mean response

TABLE 35

PROFESSIONAL AND PARENTAL PERCEPTIONS OF PARENTAL FAMILIARITY
WITH ACTUAL SCHOOL LIFE OF THEIR CHILDREN

Agree

CD

Parent is Thought to be Familiar
Somewhat
Not
Somewhat
Agree
Sure
Disagree
Disagree
(2)
(3)
(4)
(5)

Row
Total

Professionals
Number
Percentage

10
31.3

11
34.4

4
12.5

7
21.9

0
0.0

32
13.0

All Parents
Number
Percentage

78
36.3

55
25.6

19
8.8

41
19.1

22
10.0

215
87.0

Column
Total

88
35.6

66
26.7

23
9.3

48
19.4

22
8.9

247
100.0

Chi square = 4.792 with 4 degrees of freedom; significance = 0.309
(Table chi square @ .05 level = 9.488)

Data in Table 36 deal

with differences between professional and

parental groups in the perception as to whether parents possess evalua
tive information which would be beneficial if made available to the
school.

The statement utilized read:

"I feel that (I, as a parent),

(parents) haye information about school program effectiveness which
could, if made available, benefit the school."
The chi square value of 14.746 exceeds that required to estab
lish a significant difference at the .05 level.

The mean values of 2.1

for professionals and 2.9 for all parents suggest^ that professionals
feel parents are more likely to possess beneficial information than
parents themselves believe they possess.
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TABLE 36

PROFESSIONAL AND PARENTAL PERCEPTIONS TO PARENTAL POSSESSION OF
BENEFICIAL EVALUATIVE INFORMATION REGARDING SCHOOL PROGRAMS

Agree
(1)

Parent Has Beneficial Information
Somextfhat
Not
Somewhat
Agree
Sure
Disagree
Disagree
(2)
(3)
(4)
(5)

Row
Total

Professionals
Number
Percentage

11
34.4

13
40.6

4
12.5

2
6.3

2
6.3

32
13.2

All Parents
Number
Percentage

35
16.7

47
22.4

68
32.4

26
12.4

34
16.2

210
86.8

Column
Total

46
19.0

60
24.8

72
29.8

28
11.6

36
14.9

242
100.0

Chi square = 14.746 xd-th 4 degrees of freedom; significance = 0.005
(Table chi square @ .05 level = 4.488)

The above two tables present data which, support the acceptance
of Part (b) of Hypothesis Two in one measure (no significant differ
ences exist betxtfeen professional and parental perceptions of the degree
to which parents are familiar with their child's daily activities at
school) and suggest the rejection of Part (b) of Hypothesis Two in one
measure (significant differences were found to exist between, profes
sionals and parents in their perceptions of Xtfhether parents have infor
mation which would benefit the school).

Therefore Part (b) of Hypoth

esis Two is accepted in part only.
Part (c) of Hypothesis Two, stated in null form, is as follows:
"There are no significant differences between parents and school profes
sionals with regard to their reaction to the design features of the
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proposed model."

Tables 37, 38 and 39, which contain information

related to the discussion groups and Table 40, Xtfhich deals with the
telephone contact chain comprise the data by which the hypothesis
is tested.
Differences which were significant at the .05 level were found
to exist between the two parent groups on the question:

"This PLAN

would be improved by having a member of the school's professional staff
at each meeting of parents" (see Table 19).

Therefore in the following

professionals are compared separately with Winship parents (Table 37)
and with Kelly parents (Table 38).

TABLE 37
PROFESSIONAL AND WINSHIP PARENTAL PERCEPTIONS OF NEED FOR
PROFESSIONAL PARTICIPATION IN SMALL DISCUSSION GROUPS

Agree
(1)

Professionals Should be Present
Somewhat
Somewhat
Not
Agree
Sure
Disagree
Disagree
(2)
(3)
(4)
(5)

Row
Total

Professionals
Number
Percentage

6
19.4

7
22.6

6
19.4

5
16.1

7
22.6

31
32.3

Winship Parents
Number
Percentage

32
49.2

8
12.3

19
?9.2

3
4.6

3
4.6

65
67.7

Column
Total

38
39.6

15
15.6

25
26.0

8
8.3

10
10.4

96
100.0

Chi square = 16.779 with 4 degrees of freedom; significance = 0.002
(Table chi square Q .05 level = 9.488)

The chi square value of 16.779 is significant at the .05 level
suggesting professionals differ from Winship parents on the issue of

whether school professionals should be present.

The Winship parent mean

response was 2.0 indicating a rather strong expression favoring profes
sional presence at the meetings while the professional response average
was 3.0, indicating, on the average, neutrality.

TABLE 38
PROFESSIONAL AND KELLY PARENTAL PERCEPTIONS OF NEED FOR PROFESSIONAL
PARTICIPATION IN SMALL DISCUSSION GROUPS

Agree
(1)

Professionals Should be Present
Somewhat
Not
Somewha t
Agree
Sure
Disagree
Disagree
(2)
(3)
(4)
(5)

Row
Total

Professionals
Number
Percentage

6
19.4

7
22.6

6
19.4

5
16.1

7
22.6

31
17.8

Kelly Parents
Number
Percentage

47
32.9

31
21.7

31
21.7

10
7.0

24
16.8

143
82.2

Column
Total

53
30.5

38
21.8

37
21.3

15
8.6

31
17.8

174
100.0

Chi square = 4.549 with 4 degrees of freedom; significance = 0.337
(Table chi square Q .05 level = 9.488)

The chi square value of 4.549 is below that required to estab
lish significance at the .05 level.

Kelly parents (with a mean response

of 2.5) like the Winship parents, also tend toward a preference for pro
fessional participation in the discussion groups.

Yet Kelly parents do

not differ significantly from school professionals (having a mean
response of

3.0 on the Issue).

In Table 39 are presented the responses to the questions:

"Do

you feel the small group discussions would be fruitful?" which appeared

SX

on the parent questionnaire and "The small group discussions held by
parents under this PLAN would be fruitful," which appeared on the pro
fessional questionnaire.

The parent questionnaire elicited response

in the form of "yes" or "no."

The professional questionnaire for the

comparable statement, made possible responses in the 1 to 5 range from
"agree" to "disagree."

To enable comparison, the responses "agree and

somewhat agree" on the professional questionnaire were interpreted as
"yes," the responses "somewhat disagree" and "disagree" were inter
preted as "no," and those who had responded "not sure" were omitted.
Some loss of information is a resultant of such an interpretation in
that there was a rather large fraction (38%) of the professional
respondents who had indicated they were "not sure" on this question.
Accordingly, the data presented in Table 39 should be interpreted
guardedly.

TABLE 39
PROFESSIONAL AND PARENTAL PERCEPTIONS OF THE POTENTIAL PRODUCTIVITY
OF SMALL DISCUSSION GROUPS

Group Would Be Productive
Yes

No

Row
Total

Professionals
Number
Percentage

14
70.0

6
30.0

20
9.0

All Parents
Number
Percentage

124
62.0

76
38.0

200
91.0

Column
Total

138
62.7

82
37.3

220
100.0

Chi square = 0.038 with. 1 degree of freedom; significance = 0.863
(Table chi square @ .05 level = 3.841)

The chi square value of 0.038 is not significant at the .05 level,
indicating that no difference exists between parents and school profes
sionals in their perceptions of the potential productivity of the small
discussion groups.

The mean response for professionals was 1.3 (on a

scale which values 1 as agreement and 2 as disagreement and on which 1.5
could correspondingly be interpreted as not sure).

This suggests that

the professionals, on the average, tend toward expectations which are
productive.

The mean parental response was 1.4, therefore, parents

were also found to expect the small group meetings to be productive.
In Table 40 is found the distribution of the 245 usable parent
and professional responses to the statement:

"The proposed telephone

contact chain is the best practical Xtfay for getting school information
to and from parents."

TABLE 40
PROFESSIONAL AND PARENTAL PERCEPTIONS REGARDING EFFECTIVENESS OF
TELEPHONE CONTACT CHAIN AS INFORMATION CONVEYING SCHEME

Yes
(1)

Chain is Best Scheme
No
Not Sure
(2)
(3)

Row
Total

Professionals
Number
Percentage

8
25.0

6
18.8

18
56.3

32
13.1

All Parents
Numb er
Percentage

87
40.8

53
24.9

73
34.3

213
86.9

Column
Total

95
38.8

59
24.1

91
37.1

245
100.0

Chi square = 5.854 with 2 degrees of freedom; significance = 0.054
(Table chi. square @ .05 level = 5.991)

As may be seen, the chi square value is just under that required
to establish a significant difference (.05 level) between the profes
sionals and parents in this comparison.

Using the previously discussed

3 point scale, the mean response for professionals was 2.3 and for all
parents was 1.9 indicating a tendency by professionals to regard the
telephone contact chain xtfith less favor than that with which parents
regard its capability as a mechanism for conveying information.
To summarize the analyses related to Part (c) of Hypothesis Two,
a difference which is significant was found to exist between school pro
fessionals and parents from Winship in their perceptions that the PLAN
would be improved by the presence of school professionals in the small
group discussions.

No difference was found between school professionals

and Kelly parents on that same issue.

Mo difference was found between

school professionals and parents from Winship and Kelly, considered
together as one group, in their perceptions that the small group dis
cussions would be productive.

Finally, no difference was found between

school professionals and all parents with regard to their reaction to
the telephone contact chain as an effective means for conveying infor
mation.

However, in this last case, the difference between profes

sionals and parents was nearly significant at the level established
for use in this study.
On the basis of the above, Part (c) of Hypothesis Two is
accepted in part only.
Part (d), the final part of Hypothesis Two, stated in null
form, is as follows:

"There are no significant differences between

parents and school professionals with regard to their expressed
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readiness to support the trial adoption of an effort having the same
intent as the proposed model."
In the same manner

as was utilized for Part (d) of Hypothesis

One (see Table 30), this part of the hypothesis was tested by analysis
of the response to a single direct statement posed to the school pro
fessionals and the parents:

"I would support the trial adoption of an

effort having the intent of this PLAN, at my^children's^ school."
Table 41 is a presentation of the comparison.

TABLE 41
DEGREE OF SUPPORT BY SCHOOL PROFESSIONALS AND PARENTS FOR TRIAL
ADOPTION OF PLAN'S INTENT

Agree
(1)

Professionals
Number
Percentage

Would Support Trial Adoption
Not
Somewhat
Somewhat
Sure
Disagree
Disagree
Agree
(2)
(3)
(5)
(4)

Row
Total

3
9.4

8
25.0

8
25.0

3
9.4

10
31.3

32
13.1

All Parents
Number
Percentage

61
28.6

46
21.6

52
24.4

14
6.6

40
18.8

213
86.9

Column
Total

64
26.1

54
22.0

60
24.5

17
6.9

50
20.4

245
100.0

Chi square = 6.537 with 4 degrees of freedom; significance = 0.163
(Table chi square @ .05 level = 9.488)

The chi square value of 6.537 is not significant at the level
established in this study for indicating a difference exists between par
ents and school professionals.
accepted.

Therefore, Part (d) of Hypothesis Two is

As a final observation regarding this comparison of the

support available by professionals and parents for the trial adoption of
such an effort as this PLAN would provide, the mean response of profes
sionals was found to be 3.3 while that of parents was 2.7.

Although

this difference has been shown not to be significant, the means do sug
gest tendencies toward not favoring a trial adoption prevail/! among
professionals, while parents tend to favor the trial adoption of such
an effort.
In concluding Section Three of Chapter IV, which deals xrf.th the
tests for differences between school professionals and parents, Parts
(a) and (d) of Hypothesis Two were accepted on the basis that no dif
ferences were found which were significant at the .05 level in the data
examined.

Parts (b) and (c) each contained some comparisons in x^hich

significant differences did occur and accordingly, Parts (b) and (c)
of Hypothesis Two are accepted in part only.

Research. Question One:

PLAN Feasibility, Parental View

This Research Question is as follows:

"if the PLAN as described,

were implemented at the two schools which participated in this study,
could the parents be expected to provide support sufficient to suggest
that the effort would be successful?"
The researcher recognizes that any effort to actually implement
such a PLAN is critically dependent on many factors which extend beyond
those which were within the province of this study.
a recognition that precisely how the PLAN

This is in effect

re implemented (for example,

by whom, with what consultations, with what preparation, at what time,
at what rate) is of critical importance in determining the success of
the implementation effort.

In that light, it may be perceived that

the research question cannot be answered without an attempt to fully
implement the PLAN.

However, the question can be answered on the bases

which determined how the participants in the study were actually made
aware of the PLAN, how well they did read and understand the materials,
and how they did, in fact, respond.
It is on that basis that the analysis does proceed.

One state

ment appearing on the questionnaire attempted to make an assessment of
how well the PLAN description was, indeed, understood by the respon
dents.

Table 42 is a presentation of that data resulting from responses

to the statement:

"I have read the description, of the PLAN and noxxr feel

I have a good understanding of how the PLAN is supposed to work.”

TABLE 42
PARENTAL RESPONSES ON EXPRESSED DEGREE OF THEIR UNDERSTANDING OF
HOW PLAN WOULD BE EXPECTED TO OPERATE

Yes
(1)

Has Good Understanding
Not Sure
No
(2)
(3)

Row
Total

Winship Parents
Number
Percentage

54
80.6

10
14.9

3
4.5

67
31.6

Kelly Parents
Number
Percentage

134
92.4

8
5.5

3
2.1

145
68.4

Column
Total

188
88.7

18
8.5

6
2.8

212
100.0

Chi square = 6.438 with 2 degrees of freedom; significance =* 0.040
(Table chi square @ .05 level = 5.991)

The chi square value of 6.438 is significant at the .05 level
indicating that a difference exists between the parent groups in their
response to this question.

The mean response for Winship parents was

1.2 and for Kelly parents was 1.1, suggesting that both groups indi
cated that they had xfhat they thought to be a "good understanding" of
how the PLAN would be expected to operate.

(While it is not of major

importance to this study, it may be noted that a stepwise backward mul
tiple regression analysis on this variable indicated that the best pre
dictor of the criterion was the highest grade completed by the father
and the second best predictor was the highest grade completed by the
mother).
The evaluation of Research Question One is based on an examina
tion, most generally of the mean value of the responses to a given ques
tion or statement which appeared on the questionnaire.

In some cases

(as for determining whether sufficient numbers of people would be avail
able for a particular aspect) a percentage of responses is reported.
These data have, for the most part, been reported in the previous sec
tions of this chapter.

What remains to be done in this section is to

utilize the data to assess the impact of that information as it relates
to the feasibility of an effort to implement the PLAN (as it is designed,
presented and understood) in the view of the respondent.
The evaluation is intentionally conservative:

if in any aspect

there is not clearly indicated the level of support which would be
required to assure successful implementation, that deficiency is con
sidered sufficient to cause the entire implementation effort to fail.
If such a result occurred, Research Question One would be answered in
the negative for that school.

In Table 43 is a listing of the information utilized to evaluate
Research Question One.

The table includes four broad classifications of

information regarding the PLAN which were dealt with in this study, and
which provide^ the four parts to the hypotheses tested.

These examine

perceptions (1) on the Need for Plan, (2) on the credibility of parents,
(3) on reactions to specific design features and (4) on the direct mea
sure of parental willingness to support the intent of PLAN.

The first

column consists of statements which, in their entirety, comprise the
content of the questionnaires with regard to the four broad classifica
tions.

The second column reports on the responses of Kelly parents for

each statement in column one.
the mean agreement level.

The response reported is, in some cases,

In other cases, a percentage of the parents

is the more appropriate indicator and so that is reported.

The refer-

rent table number is also included to facilitate reference and inter
pretation of the data.

The next column contains either the word "stop"

(indicating a deficient motivation or support level appears in the pre
ceding column) or "go" (indicating an adequate support level appears to
exist).

The remaining two columns deal with responses and the corre

sponding dichotomous statements for Winship parents.
A summary of the data in Table 43 is as follows:

Parents from

Kelly indicated insufficient motivational or support response levels
for 4 of the 5 measures in the Need for PLAN category while Winship
parents indicated insufficient motivational or support levels in all
5 measures.

Responses of Kelly parents indicated that the perceptions

of their credibility as participants \<rere favorable in both measures,
while Winship parents did the same in only one.

Support from Kelly

parents was insufficient in 3 of the 9 design features? whtte support

Worn

TABLE 43

PLAN FEASIBILITY, PARENTAL VIEW

Kelly Parents

Statement of the
Relevant PLAN Aspect

Response
(see footnotes)

Implication of
Response to
Success of PLAN
Implementation
Effort

Winship Parents

Response
see footnotes)

Implication of
Response to
Success of PLAN
Implementation
Effort

Need for PLAN
Existing communication
methods are adequate

Mean
agreement = 2.8a
(Table 9)

Present program satisfaction
is adequate

Satisfied > 71%
(Table 10)

Professionals alone should
decide on school programs

Mean
agreement = 2.8a
(Table 11)

Stop

Mean
agreement = 2.4a
(Table 11)

Stop

Professionals alone should
decide teaching methods

Mean
. agreement = 2.4a
(Table 12)

Stop

Mean
agreement = 2.2a
(Table 12)

Stop

Professionals alone should
decide on future plans

Mean
agreement = 3.1a
(Table 13)

Go

Mean
agreement = 2.7a
(Table 13)

Stop

Stop

Stop

Mean
agreement = 2.8
(Table 9)
Satisfied > 73%
(Table 10)

Stop

Stop

TABLE 43— Continued

Kelly Parents

Statement of the
Relevant PLAN Aspect

Response
(see footnotes)

Implication of
Response to
Success of PLAN
Implementation
Effort

Winship Parents

Response
see footnotes)

Implication of
Response to
Success of PLAN
Implementation
Effort

Parental Credibility
Parents are thought to be
familiar with school activities

Mean
agreement = 2.3a
(Table 14)

Go

Mean
agreement = 2.6a
(Table 14)

Go

Parents have beneficial
information

Mean
agreement = 2.7a
(Table 15)

Go

Mean
agreement = 3.2a
(Table 15)

Stop

PLAN Design
Parents able to function in
small groups

Mean
agreement = 2.1a
(Table 16)

Go

Think small group discussions
could be productive

Mean
v
agreement = 1.4b
(Table 18)

Go

Mean
agreement = 1.4b
(Table 18)

Go

A professional should be
present at small group
discussions

Mean
agreement = 2.5a
(Table 19)

Stop

Mean
agreement = 2.0a
(Table 19)

Stop

Mean
agreement = 2.7a
(Table 16)

Go

TABLE 43— Continued

Kelly Parents

Statement of the
Relevant PLAN Aspect

Response
(see footnotes)

Winship Parents

Implication of
Response to
Success of PLAN
Implementation
Effort

Response
see footnotes)

Implication of
Response to
Success of PLAN
Implementation
Effort

PLAN Design— Continued
Homes would be available for
discussion groups

Availability
> 60%
(Table 21)

Adequate number of parents
participate in discussion groups

Participation
> 68%
(Table 23)

Adequate time devoted to dis
cussion group by participants

Mean time =
2.2C hrs/month
(Table 25)

Volunteer rate for telephone
contact chain must exceed 10%

Volunteer rate
>35%
(Tables 26, 28)

Adequate time devoted to tele
Mean time =
phone contact chain by volunteers 1.6C hrs/month
(Table 27)
Participants have confidence
in telephone contact chain

Mean
confidence = 2.0
(Table 29)
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Availability
< 35%
(Table 21)

Stop
h->

Participation
< 40%
(Table 23)

Stop

Go

Mean time =
2.2C hrs/month
(Table 25)

Go

Go

Volunteer rate
> 30%
(Tables 26, 28) '

Go

Go

Mean time =
2.2C hrs/month
(Table 27)

Go

Stop

Mean
Jj
confidence = 1.7Q
(Table 29)

Go

TABLE 43— Continued

Kelly Parents

Statement of the
Relevant PLAN Aspect

Response
(see footnotes)

Implication of
Response to
Success of PLAN
Implementation
Effort

Winship Parents

Response
(see footnotes)

Implication of
Response to
Success of PLAN
Implementation
Effort

PLAN Trial Support
Adequate support indicated for
trial adoption of PLAN's intent

Mean
agreement = 2.6 a
(Table 30)

Go

Mean
agreement = 2.7’
a
(Table 30)

Go
-S

\t->

Q

Averages based on response categories
1 = agree
2 = somewhat agree
3 = not sure
4 = somewhat disagree
5 = disagree
^Averages based on response categories
1 = yes
2 = no

cAverages based on response categories
1 = 1 hour
2 = 2

3 = 3
4 or more = 4
^Averages based on response categories
1 = yes
2 = not sure
3 = no

<x\i#
Winship parents wasA deficient in 3 of the 9.

Both parent groups

had mean responses which favored the trial implementation of a plan
having the intent of PLAN.

Since the criterion was established that

the failure to attain adequate support in any one of the foregoing
aspects would be considered adequate to suggest that the PLAN imple
mentation effort would not be successful, Research Question One must
be answered in the negative for both schools -

Research Question Two: PLAN Feasibility,
Professional View
Tills Research Question parallels the previous one, but examines
the view of professionals:

"If the PLAN, as described, were implemented

in an elementary school in this city at this time, could school profes
sionals be expected to proyide support sufficient to suggest that the
effort would be successful?"
The precautionary remarks which are a part of the discussion of
Research Question One pertaining to the existence of critical deter
minants of successful implementation (such as who implements, how does
he proceed, etc.) are recognized as equally applicable in the discussion
of Research Question Two.

Accordingly, this question is also treated on

the basis of whatever degree of understanding about the PLAN did pre
vail among the professionals who responded.

As with the parent popula

tion, a measure of that degree was attempted.

Table 44 is provided to

permit observation of the professional response to the statement "I
have read the description of the PLAN and now feel I have a good under
standing of how the PLAN is supposed to work."

The mean response was

1.2, suggesting that the professionals had what they thought to be a
"good understanding" of how the PLAN would be expected to operate.

TABLE 44

PROFESSIONAL RESPONSE ON EXPRESSED DEGREE OF THEIR UNDERSTANDING
OF HOW PLAN WOULD BE EXPECTED TO OPERATE

Yes
Cl)

Professionals
Number
Percentage

28
87.5

Has Good Understanding
Not Sure
No
(2)
(3)

3
9.4

Row
Total

1
3.1

32
100.0

The professional questionnaire contained five statements which
helped assess professional reactions to the PLAN and which were not
necessary for the evaluation of either hypothesis.

However, these

statements are useful in the evaluation of Research Question Two and
are presented, with the elicited responses, in Table 45.
In Table 46 is a listing of the information utilized in the
evaluation of Research Question Two.

The same intentionally conserva

tive criterion is established, a priori, as the basis for a negative
response to the Research Question.
A summary of the data contained in Table 46 is as follows:
Professionals indicated insufficient motivational or support response
levels:

in 5 of the 5 possible statements comprising the broad Need

for PLAN classification; in one of the three statements classified as
parent credibility; in 4 of the 6 statements classified as Design
aspects and, finally, in the one direct measure of their support for
the trial adoption of an effort with the PLAN's intent.
Research Question Two is answered in the negative.

Accordingly,

TABLE 45

SUPPLEMENTAL INFORMATION ON PLAN FEASIBILITY SUPPLIED BY
PROFESSIONAL QUESTIONNAIRES (N=32)
/

Statement on Questionnaire

NonRespondents

Agree
(1)

Response Rate
Somewhat Not
Somewhat
Agree
Sure
Disagree Disagree
(2)
(3)
(4)
(5)

Mean
Response

1. In order to reach valid decisions,
the parents would have to have
more accurate information than
they would have under this PLAN
as described.
Number
Percentage

1
3.1

19
61.3

7
22.6

5
16.1

0
0

0
0

0
0.0

2
6.3

4
12.5

15
46.9

6
18.8

5
15.6

1
3.1

2
6.5

8
25.8

9
29.0

3
9.7

9
29.0

2. This PLAN gives the parents more
power than they should have.
Number
Percentage
3.

I am delighted with the potential
for having parents involved as
they would be with this PLAN.
Number
Percentage

3.3

TABLE 45— Continued

NonRespondents

Agree
(1)

Response Rate
Somewhat Not
Somewhat
Agree
Sure
Disagree Disagree
(2)
(3)
(4)
(5)

Mean
Response

4. The PLAN, as proposed, might lead
to difficulty because it cannot
be controlled sufficiently by
school personnel.
Number
Percentage

0
0.0

5
15.6

11
34.4

8
25.0

6
18.8

2
6.3

0
0.0

7
21.9

3
9.4

9
28.1

4
12.5

9
28.1

I feel that the time required of
me, should the PLAN be imple
mented, would not be excessive.
Number
Percentage

3.2

TABLE 46

PLAN FEASIBILITY, PROFESSIONAL VIEW

Professional

Statement of Relevant
PLAN Aspect

Response
(see footnotes)

Implication of Response
to Success of PLAN
Implementation Effort

Need for PLAN
Existing communication
methods are adequate

Mean
agreement = 2.4a
(Table 31)

Stop

Professionals alone should
decide on school programs

Mean
agreement = 2.4a
(Table 32)

Stop

Professionals alone should
decide teaching methods

Mean
agreement = 1.7a
(Table 33)

Stop

Professionals alone should
decide on future plans

Mean
agreement = 2.8a
(Table 34)

Stop

Parent Credibility
Professionals * desire for
PLAN type parental
involvement

Mean
agreement = 3.3
(Table 45)

Stop

Parents are thought to be
familiar with school
activities

Mean
agreement = 2.3a
(Table 35)

Go

Parents have beneficial
information

Mean
agreement = 2.1a
(Table 36)

Go

Professionals think parents
need more information

Mean
agreement = 1.5a
(Table 45)

Stop

PLAN Design
Think small group discus
sions could be productive

Mean
agreement = 1.3^
(Table 39)

Go

TABLE 46— Continued

Professional

Statement of Relevant
PLAN Aspect

Response
(see footnotes)

Implication of Response
to Success of PLAN
Implementation Effort

PLAN Design— Continued
A professional should be
present at small group
discussions

Mean
£
agreement = 3.0
(Tables 37, 38)

Stop

Participants have confi
dence in telephone contact
chain

Mean
cl
confidence = 3.6
(Table 40)

Stop

Professionals think
parents have excessive
power under PLAN

Mean
agreement = 3.3a
(Table 45)

Go

Professionals think PLAN
cannot be controlled by
professionals

Mean
agreement = 2.7a
(Table 45)

Stop

Professionals think PLAN
would require excess of
their time

Mean
agreement = 2.8a
(Table 45)

Stop

PLAN Trial Support
Adequate support indicated
for trial adoption of
PLAN's intent

Mean
agreement = 3.3a
(Table 41)

aAverages based on response categories
1 = agree
2 = somewhat agree
3 = not sure
4 = somewhat disagree
5 = disagree
^Averages based on response categories
1 = yes
2 = no

Si

Stop

Classification of "Open-Ended Remarks"
This, the concluding section of Chapter IV, contains summary data
on the classification of the "open-ended remarks" received in the spaces
provided on the questionnaires.
into three broad categories.

The open-ended remarks were classified

The first category contained those state

ments which were supportive of the PLAN in either the discussion of spe
cific points or by way of favoring the general intent of the effort of
PLAN.

The second category contained remarks which were negative, again

in either the specific or the general sense mentioned in the preceding
sentence.

The final category contained remarks which were neutral as

to their support.
each category.

Appendix E contains a sampling of the responses in

Table 47 is a summary of the distribution of "open-

ended remarks" classified by the broad categories.
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TABLE 47

SUMMARY DATA ON BROAD CLASSIFICATION OF "OPEN.REMARKS," BY
POPULATION SUB-GROUP

Broad "Ope^^Remark" Category
Total
tTQpcn
Population Sub-Group

Supportive

Negative

Neutral

4
11.8

12
35.3

18
52.9

34
46.6

13
16.7

33
42.3

32
41.0

78
51.3

0
0.0

2
66.7

1
33.3

3
60.0

1
11.1

5
55.6

3
33.3

9
28.1

Winship Parents
(total n=73)
Number
Percentage
Kelly Parents
(total n=152)
Number
Percentage
Parents with Identification
Obliterated (total n=5)
Number
Percentage
School Professionals
(total n=32)
Number
Percentage

\0 \

CHAPTER V

SUMMARY, DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS

Summary

The central purpose of this study was to develop a model which
would attempt to organize all of the parents of a given school into a
structure and process which would stimulate their reflection on the
educational activities of their children, give constructive audience
to their concerns and satisfactions, and, establish a legitimized
channel for the flow of information from the parents to the school.
Reciprocally, the model was to provide the school with an easily
activated system which, could reach into all the homes to seek paren
tal opinions, reactions and advice on issues, preferences for alter
natives, and other matters, which could then be utilized in the
decision-making processes of the school.
A secondary purpose of the study was to test the acceptability
of various aspects of the structure-process model design, using input
provided by parents and by the school professionals to do so.

The

information so provided also served the final two purposes of the
study, namely, (1) ascertaining the immediate feasibility of an imple
mentation effort for the structure-process model within the school
district which participated in the study and (2) suggesting pragmatic
refinements or alterations of the structure-process model as origin
ally designed.
|Ol.
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Participants in the evaluation of the structure-process model
included parents from two elementary school areas selected because they
were expected to differ markedly in certain socio-economic and demo
graphic aspects.

This choice of parent participants provided a broader

basis for understanding parental perceptions regarding the potential of
fo r
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such a process and -fre—irdentiify specific problems which might be encoun
tered in the implementation of such an effort in socio-economically
diverse neighborhoods.

Responses of 73 parents from Winship school

(AO.6% of the initial mailing, which included all the homes with chil
dren in the school) and from 152 parents in the Kelly school (46.2% of
the initial mailing, which also included all the homes with children)
were utilized in the analysis.

Six parent questionnaires were returned

with their school identification marks obliterated and were not utilized
in the analysis.
Also participating in the evaluation of the structure-process
model were school professionals.

These included six (100% of the ini

tial mailing) central office personnel of the participating school
district, nine (64% of the initial mailing) elementary principals, or
assistant principals from the entire district, and twelve (41.4% of
the initial mailing) full-time elementary classroom teachers in the
two participating schools.

Five questionnaires (16% of the total)

were returned by professionals who did not disclose their service
category.

However, these questionnaires were used in the analysis.

The findings of the study may be summarized as follows:
Socio-Economic and Demographic Variables
The analysis revealed that there were significant differences
between the parent respondents from the two schools (Winship and

Kelly) In six of the seven socio-economic and demographic variables uti
lized in this study.

Differences were found in the areas of Home Owner

ship, Mothers' Occupational Level, Fathers' Occupational Level, Mothers'
Educational Level, Fathers' Educational Level and Fathers' Residency
Within the Home.

No differences were found in the Mothers' Residency

Within the Home.

Hypothesis One, Part (a)
Part (a) of Hypothesis One, stated in null form, is:

"There

are no significant differences between parents when compared according
to selected socio-economic and demographic variables with regard to
parents' perception of a need for making changes in selected, specified
school processes."

The analysis revealed that indeed there were no sig

nificant differences between the parent respondents from the two school
areas in the five areas selected for consideration in this part of the
study, consisting of:

one measure of the adequacy of existing processes

for home-school communication, three measures of the role of profes
sionals in the process of decision-making and one measure on the ade
quacy of the overall educational process, as it is reflected in the
amount of parental satisfaction with school programs.

Hypothesis One, Part (b)
Part (b) of Hypothesis One, stated in null form, is:

"There

are no significant differences betx/een parents when compared accord
ing to selected socio-economic and demographic variables with regard
to parents' perception of their credibility as participants in the
evaluation of school programs."

The analysis revealed that, indeed,

there were no significant differences between Winship and Kelly parents
in either of the two measures of parental credibility.

Hypothesis One, Part (c)
Part (c) of Hypothesis One, stated in null form, is:
are no

"There

significant differences between parents when compared accord

ing to selected socio-economic and demographic variables with regard
to parents' reaction to the design features of the proposed model."
Analysis of the data revealed that the hypothesis was acceptable in
part.
Differences which, were significant were found to exist between
the two parent groups on the matters of Cl) bow well parents perceived
themselves as able to function in the small discussion groups, (2) the
intensity of their mutual expression that a school professional should
be a participant in the small discussion groups, (3) the frequency x/ith
which homes xjould be made available for small discussion group meetings
and (/+) whether parents were willing to participate in discussion groups
The statements on which, tbe differences betx-reen the two parent
groups were not sufficiently large to indicate significance include:
(1) their agreement that the discussion groups xrould be productive,
(2) the time indicated as available by those who would participate in
small group discussions, C3) whether parents were willing to serve as
Telephone Contact Persons, (4) the time indicated as available for
work as Telephone Contact Persons, (5) the volunteer rate for Telephone
Contact Persons and (6) the assessment of the effectiveness of the
telephone contact chain.

Hypothesis One, Part (d)
Part (d) of Hypothesis One, stated in null form, is:

"There are

no significant differences between parents when compared according to
selected socio-economic and demographic variables with regard to par
ents’ expressed readiness to support the trial adoption of an effort
having the same intent as the proposed model in their children's school."
The analysis revealed that, indeed, no significant difference did exist
between the two parent groups in their general support of the trial
adoption of such an effort.

Hypothesis Two, Part (a)
Part (a) of Hypothesis Two, stated in null form, is:

There are

no significant differences betx^een parents and school professionals with
regard to their perceptions of a need for making changes in selected,
specified school processes."

The analysis revealed that there were no

significant differences between parents and school professions in their
views regarding the adequacy of existing home-school communication
methods nor in their views that professionals alone should make deci
sions on school programs, teaching methods and planning for the future.

Hypothesis Two, Part (b)
Part (b) of Hypothesis Two, stated in null form, is:

"There are

no significant differences between parents and school professionals with
regard to their perceptions of the credibility of parents as partici
pants in the evaluation of school programs."

The analysis revealed that

there were no significant differences between parents and school profes
sionals in their perceptions of the degree to which parents are familiar
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with the child's daily activities at school but that there were signifi
cant differences in their perceptions of whether parents have informa
tion which, would benefit the school; professionals were more confident
that parents had such, information than were parents.

Hypothesis Two, Part (c)
Part (c) of Hypothesis Two, stated in null form, is:

"There are

no significant differences between parents and school professionals with
regard to their reaction to the design features of the proposed model."
The analysis revealed that a difference which, is significant was found
to exist between school professionals and parents from Winshlp in their
perceptions that the PLAN would be improved by the presence of school
professionals in the small group discussions.

No difference was found

between school professionals and parents from Kelly on that same issue.
Also, no differences were found between school professionals and par
ents from both schools, considered together as one group, in Cl) their
general agreement that the small group discussions would be productive
and (2) their reaction to the telephone contact chain as an effective
means for conveying information.

Hypothesis Two, Part (d)
Part (d) of Hypothesis Two, stated in null form, is:

"There are

no significant differences between parents and school professionals with
regard to their expressed readiness to support the trial adoption of an
effort having the same intent as the proposed model."

The analysis

revealed that no significant differences did exist between the two
groups on the single direct indication of potential support which was
utilized in this study.

Research Question One: PLAN
Feasibility, Parental View
The first research question asked:

"If the PLAN, as described,

were implemented at the two schools which participated in this study,
could the parents be expected to provide support sufficient to suggest
that the effort would be successful?"

The analysis of data from Kelly

parents revealed that a deficiency in motivational or support levels
existed in four of 5 aspects which were relevant to the Need for PLAN,
and in three of 9 aspects related to PLAN Design.

Analysis of data

received from Winship parents revealed that a deficiency in motivational
or support levels existed in all five aspects relating to the Need for
PLAN, in one of the 2 aspects regarding Parent Credibility and in three
aspects of PIAN Design.

Since the conservative criterion that a single

deficiency would constitute the basis for answering in the negative,
Research Question One is so answered for both parent populations.

Research Question Two: PLAN
Feasibility, Professional View
The second research question asked:

"If the PLAN, as described,

were implemented in an elementary school in this city at this time,
could school professionals be expected to provide support sufficient to
suggest that the effort would be successful?"

The analysis of data

revealed that a deficiency in motivation or support levels existed in
all four aspects which, were relevant to the Need for PLAN, in two
aspects relating to Parent Credibility, in four aspects relating to
PLAN Design and, finally, in the one measure of PLAN Trial Support.
Accordingly, Research Question Two is answered in the negative.

Discussion and Conclusions

Discussion of Methodological
Implications
Before beginning a discussion of the specific findings of the
study, it seems appropriate to make a few remarks, the consequence of
which may permeate most of the discussions which are to follow.

Of

highest order in these preliminary observations are those which per
tain to the methodology employed in the course of the study.

Obvi

ously, there are grave consequences resultant from a research procedure:
1.

In which the researcher (who was unknown to nearly all of

the potential respondents and who played no role in the day-to-day
operation of the school) suggested, "out of the blue," a plan for
involvement which (a) many professionals would (correctly) perceive
as having great potential to affect the modus operand!, of the entire
school, (b) would place relatively unknown demands on individuals
(parents as well as professionals) many of whom feel that they are
already hard pressed for time, (c) would impose new types of inter
relationships between parents and professionals, (d) could be expected
to lead to different processes for decision-making and, finally, (e)
would suggest (to some parents) that they were not, with neither their
past nor present behavior, as dutiful as they could be in their efforts
on behalf of the education of their children;
2.

In which, the introduction and the description of a novel and

relatively complex process is reduced to meet the exigencies of data col
lection through use of questionnaires mailed to unknown parties who,
themselves, are certain to have considerably divergent interests,
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motivations, previous involvements, and educational histories.

No doubt

(as the socio-economic data would suggest) there may be considerable dif
ferences in the abilities within the population to interpret the mate
rials sent and to respond in the manner required.
Considering the above, many, including the researcher, would agree
that a better method than the one used for determining the potential of
the PLAN would be that of studying a direct implementation effort by
school professionals (1) who sincerely want to release and utilize the
type of information this PLAN seeks to elicit from parents, (2)

who are

well known to their parent and professional communities and (3) who pro
ceed with wisdom in implementing the PLAN.

In the absence of those con

ditions in a school Xtfhich was within the practical proximity of the
researcher, the present study design was conceived.
The purpose then for prefacing the discussion of the specific
findings of this study with the preceding qualifying remarks on method
ology may be summarized as follows.

In the following, the reader should

be especially aware that any effort to actually implement such a plan
would, more than likely, be accompanied by person to person discussions
and related public relations type activities (absent in this study)
which potentially could circumvent or offset some of the basic reactions
which this study indicates might be expected.

A corailary to this point

is that the results obtained in this study may differ, fundamentally,
from those which might result from an Implementation effort.

Discussion of Socio-Economic
and Demographic Data
The following conclusions, as limited by the methodology and the
research populations, were drawn from the socio-economic and demographic
findings of this study:
It may be concluded that very significant differences did, in
fact, exist between the two parent populations in the areas of (1) home
ownership (more prevalent for Kelly than for Winship respondents), (2)
both mothers' and fathers' educational levels (higher for Kelly respon
dents) , (3) the occupational prestige of both mothers and fathers who
work outside the home (higher in Kelly area) and, finally (4) in the
relative percentage of homes in which the father does reside with his
children (higher in Kelly).
These differences confirm somewhat the achievement of one aspect
in the design of the study, namely, that xtfhich sought an evaluation from
diverse groups as a device for extending the degree to which generaliza
tions regarding the findings might be possible.

Nonetheless, the reader

who is not personally acquainted with the community in which the study
took place should be cautioned:

both parent groups must be recognized

as being predominantly Caucasian, living in single dx^elling$}and, for
the most part, typical of their counterparts in many other older and
suburbanjmiddle-class neighborhoods in other cities.

Discussion of Findings Regarding
Need for PLAN
On the basis of the chi square analyses, it is concluded that
the two parent groups did not differ significantly in their viex</s on
the five indications of Need for the PLAN which were utilized in this

study.

It is also concluded that the professional views were not signifi

cantly different from those held by parents on the four of the above men
tioned indicators to which professionals had also been invited to respond.
Further, on the basis of interpretations made of the mean response and the
distribution of responses within each category, it is concluded that there
is not sufficient evidence of a need for the PLAN in the view of either
parent group or of professionals to warrant an implementation at this
time.

In both schools, parents appear to be well satisfied with the

present school programs.

Professionals join

parents from both schools

in their views that the existing home-school communication methods are
considered adequate and that it is appropriate that professionals be
left alone to make decisions affecting school programs, teaching methods
and planning for the future.
It is observed that a comparison of the data distribution and
the mean values reported in Tables 43 and 46 reveals a rather consist
ent tendency which suggests that if one were to arrange the three respon
dent groups in the order of greatest to least indication of expressed
overall need for the PLAN (as that need is perceived by the measures
utilized in this study), that order would be as follows:

Kelly parents

suggested the greatest tendency toward a need for the PLAN, Winship
parents suggested the next higher need and professionals expressed the
least need.

Discussion of Findings Regarding
Parent Credibility
On the basis of the chi square analyses, it is concluded that
no differences exist between the two parent groups on their perceptions
of (1) whether they are familiar with the actual school lives of their

M2
children, and (2) whether they have beneficial information regarding the
school's programs.

With, regard to the former of these, it is also con

cluded that no differences exist between parents and professionals.

How

ever, it is concluded that a difference does exist between parents and
professionals with regard to whether parents have beneficial information
regarding school programs; a comparison of the mean responses suggests
professionals think parents are more likely to possess beneficial infor
mation than parents themselves think they possess.

Apparently the lack

of confidence by parents is largely that expressed by the Winship parents,
whose mean response was, in fact, negative as to their perception of hav
ing beneficial information to share with the school.

With the above

noted exception for Winship parents, it can also be concluded that on
these two measures of parent credibility, there were mean agreement
levels for both professionals and for parents which appear to be ade
quate for an implementation effort.

However, adequate mean agreement

levels were lacking on two other measures of parental credibility to
which only professionals were asked to respond (see Table 45), namely,
(1) an outright measure of the professionals' desire for PLAN type par
ental involvement and (2) an expression that professionals think parents
would need more information than they would have under PLAN.

(This last

mentioned point appears to be in conflict with the earlier mentioned
opinion, by professionals, that parents have beneficial information,
even in excess of parental perception of that possession.)
On the basis of the above discussion, it is concluded that the
issue of parent credibility is not resolved in the present study, that
some discrepancy appears to exist in the data produced by professionals.
Further, there appears to be cause to suggest that the further

development of a structure-process model having the intent of PLAN should
give specific attention to the matter of parental credibility and might
be especially attuned to possibilities Xvrhich xrould incorporate methods
that would enhance the cultivation of higher confidence levels in par
ents, particularly those from socio-economic and demographic situations
which are similar to those at Winship, where evidence indicating a spe
cific lack of confidence appears to have been found.

Further attention
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to this issue will be given in the^discussionsand conclusions regarding
the specific aspects of PLAN Design.whieh-feldtows.

Discussion of Findings Regarding
PLAN Design
There are tx>?elve separate statements regarding the design of
PLAN (three of which have been responded to by both parents and profes
sionals, three of which sought the responses of professionals alone and
six for which parents alone were asked to give responses).

The initial

discussion and conclusions which follow will treat these statements in
two groups, developed around the two major design factors of PLAN,
namely the Discussion Groups and the Telephone Contact Chain.

Follow

ing that, several general remarks will have a place, and a perspective
as well.
Beginning xvLth the Discussion Groups, chi square analyses sup
port the conclusion that a significant difference does exist between
the two parent groups with regard to their perceptions that they would
be able to function well within the small groups.

While both groups

had mean agreement levels which indicated parents did, on the average,
think they could function well, the Winship parents appear to be much
less confident in that perception.

The above observation is supported by the lack of commitment
registered for participation in discussion groups:

the Winship par

ents indicated a participation level of less than 40 per cent of the
respondents (16% of the Winship homes).

It may also be concluded that

Kelly parents, with an indicated participation level of 68 per cent of
the respondents (31% of the Kelly homes) were significantly different
on this measure.

Further, it may be concluded that the best predictors

of the found difference xrere, in order:

the mothers' educational level,

the fathers' occupation, the fathers' residency within the home and the
fathers' educational leyel.
Considering that the overall intent of PLAN is to involve all
the parents in a process which xrould release parent-oxvned information
for use in evaluating and improving the school's program^, and consid
ering the central role played by discussion groups in that process,
the indicated low degree of willingness to participate is perhaps an
irreconcilable finding.

On the other hand, the low willingness level

may indicate that it is thought that the groups would become gripe
sessions or bull sessions, as some indicated in the "open^remarks."
Yet there was a generally favorable impression (which would tend to
negate that view) on the question as to whether respondents thought
the discussion groups would be productive.

On the other hand, the

low levels of willingness to devote time to the process may be under
standable for these parents in view of the analysis of that group of
statements which dealt with perceptions on the Need for the PLAN,
which suggested that both groups were quite satisfied with things as
they are.

For that matter, the present study cannot distinguish

between satisfactions which are programmatically genuine and

lib
satisfactions which are due to apathy; in the latter case, it is conceiv

es
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able that some may be satisfied because -iha system,^«by placing no demands
on the time of the parent, is viewed as satisfactory.

It does not appear

that the dilemma over discussion group participation can be resolved with
the data that has been gathered during the present study.

Such resolu

tion would conceivably be possible if a school in which there was a con
siderable degree of dissatisfaction over programs could be involved and
if an effective measure of the degree and motivation for apathy, as dis
cussed above, were utilized.
We will move on by next considering only those who expressed a
willingness to devote some time to discussion group participation.

For

these, the chi square analysis supports the conclusion that no differ
ence exists between the parent groups, a matter somewhat reaffirmed by
the equality of the mean time available (2.2 hrs/month) which was indi
cated by each group.

Using the criteria that one monthly meeting last

ing approximately two hours x-rould suffice to meet the expectations of
the discussion group, it is concluded that there is an adequate time
commitment indicated for both schools by parents who would commit some
time.
With regard to the availability of homes for discussion groups,
the chi square analysis supports the conclusion that a difference does
exist between the two school areas.

Inspection of the distribution

^Comparisons of the data obtained in the course of this study
may be made by grouping the respondents in many ways, other than by
-residing within the Winship and Kelly school areas, as was useful for
the major purposes of the study. One manner, suggested by the above
discussion, would make comparisons between parents which have been
grouped according to whether they are generally satisfied or dis
satisfied with the school's programs. Some of the results of such
an organization of the data appear in Appendix F.
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suggests homes would be made available much less frequently in the Winship area.

Further, it can be concluded that the best predictors of

that found difference are, in order:

home ownership, mothers' occupa

tion, mothers' educational level and fathers' occupation.

To investi

gate implications of the differences found between home availability
in the two areas, one can begin on the basis that if one discussion
group would, on the average, include parents from 10 homes, a 10 per
cent home availability rate in the entire community xrould be required
if the meetings were always held in the same home for each group.

To

alternate between two homes on a bi-monthly basis would then require
a 20 per cent availability rate and, correspondingly, a 30 per cent
rate would permit meetings in the same home on a three month rotating
basis.

Since greater than 60 per cent of the Kelly respondents (repre-

senting 46.2% of the Kelly homes) suggested their homes would be avail
able, it may be calculated that approximately 27 per cent of all of the
Kelly homes in the area (including those of non-respondents) have been
indicated as available, suggesting a rotating system of about three
months is presently conceivable at Kelly.

On this basis it appears

reasonable to conclude that home availability adequate to support the
discussion groups has been evidenced in the Kelly school area.

A simi

lar calculation based on data for Winship school indicates a contrary
conclusion:

Using 34 per cent of the Winship respondents (representing

40% of all of the Winship homes) one finds that fewer than 14 per cent
of all of that area's homes xrould be available, providing nearly no
alternative homes as meeting places.

On this basis, it is reasonable

to conclude an inadequate home availability may exist in the Winship
area.

To rectify this condition, it is concluded that the PLAN should

\\$

be modified by making available, alternative meeting places for Winship
parents.

Such, alternatives should be selected carefully so as to not

compromise the desired informality, the spirit of friendliness, the
ease and the comfort one might expect should the meeting take place
within the homes of participants instead.
With regard to whether small group discussions could be produc
tive, chi square analyses support the conclusion that no significant .
differences exist in the comparisons between the two parent groups nor
in the comparison made between all parents and professionals.

Further,

on the basis of mean responses for parents and for professionals, there
is evidence that respondents generally thought the discussion groups
could be productive.

Accordingly, that aspect of the design of PLAN

appears to be acceptable for the population studied.
With, regard to whether a professional should be present at small
group discussions, chi square analyses support the conclusion that sig
nificant differences between parents exist on this issue.

It may be

concluded that the bast predictors of the noted differences, in order
were:

the fathers' educational level, the fathers' occupation, home

ownership.

Analysis of the mean data suggests the difference is one

in degree, not in kind:

while both groups prefer the presence of a

school professional in the discussion groups, the Winship parents do
so more emphatically.

This may be interpreted as another indicator

of the low confidence level which was observed for Winship parents
in the earlier discussion of parental credibility.

Chi square com

parisons between professionals and each parent group treated sepa
rately, established significant differences between professionals and

Winship parents but not Kelly parents on this issue.

The mean profes

sional response was neutral as to the need for their participation.
On the basis of the above, it is concluded that the respondents
perceive the PLAN Design should be modified to include the presence of
a professional in the discussion groups.

While that conclusion is

unavoidable, given the data at hand, the researcher is of the opinion
that to incorporate such, a modification would be a fatal error in
design for several reasons:

(1) it xrould consume prohibitively exces

sive amounts of the professionals' time, and (2) the presence of a pro
fessional would seriously and inescapably alter in kind, the entire
process which could otherwise take place (eventually) xnLthin the dis
cussion groups.

As an alternative, the researcher would suggest a

massive and ongoing effort to (1) better advise, inform and convince
the parents as to the genuineness of the need by the school for infor
mation of the very sort which parents alone do have, (2) inform them
as to how such information might not be forthcoming if parents looked
to anyone but themselves as primary sources of the desired information
and, (3) reduce the need or the dependency of the parent groups on
"outside experts," by whatever processes which might be brought to
bear on improving their real and perceived abilities to communicate
and participate in the groups.
Turning now to a discussion and conclusions draxm from specific
statements xtfhich relate to the Telephone Contact chain, the first con
sidered deals with whether participants have confidence in the telephone
chain.

Chi square analyses support the conclusions that differences were

not significant between either the two parents groups or betxxreen all

parents and professionals.

However, in both analyses, the differences

were very nearly significant.

Examination of mean data suggests the

tendency of Winship parents (who appear on the average, to be the only
group to look on the chain Xvfith favor) to prefer the chain more than
do Kelly parents (who were neutral, on the average).

Professionals

tended toward an even less favorable reaction which xvas, on the aver
age, negative.

Therefore, it may be concluded that the telephone con

tact chain is a design feature which is, in perception, problematic to
elements of both the parent and professional participants in this study.
In recognition of the above, the alternatives are simply that
the PLAN should be modified or it should not be modified.

Modification

could be^a form which would either eliminate the chain entirely or which
would place reliance on an alternative mechanism for interconnecting all
the homes and the school in an information distributing and sharing
scheme.

The researcher is inclined to the view that the PLAN should

not be modified for the following reasons:
1.

An easily energized mechanism for widespread distribution
and retrieval of information is considered (by the
researcher) to be a vital aspect of an effort directed to
bringing parent-oxmed information into the school for use
in decision-making and evaluation processes.

2.

While other methods of home-school intercommunication do
exist, no alternative, more virtuous scheme, capable of
attaining the potentials of the telephone chain, has
emerged.

3.

It Is conceiyable that the low confidence in the scheme
indicated by Kelly parents and by professionals may be

the result of an ineffective disclosure (in the PLAN
description mailed to respondents) of the need for,
potential of and method of operation of the chain, per
haps in combination with the negative connotations which
are generally attributed to other such chains (consider,
for example, chain letters).
4.

Operation of the telephone chain requires an effort almost
exclusively by parents and then only a small fraction
thereof.

On the basis of the analysis of the data from

both schools, it may be concluded that the volunteer rate
for the operation of the chain (greater than 30% in each
school) exceeded the anticipated 10 per cent which, con
ceptually, would be required for successful implementation
of the chain.

It may also be concluded, on the basis of the

mean data regarding the time which volunteers might devote
to the telephone network, that adequate time has been made
available by volunteers for the effective operation of the
chain at both schools (see Appendix G for supportive cal
culations .
In view of the above considerations,, the researcher is of the
opinion that the design of the PLAN should not be modified to accom
modate the. overall non-supportive reactions by Kelly parents and by
school professionals with regard to the telephone contact system.
Rather, the researcher would recommend that (1) the search, for suit
able effective alternatives to the telephone chain should be main
tained and (.2) much careful, expository work should accompany an
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implementation effort which, uses the chain in order to overcome the
inimical inclinations of participants with regard to its effectiveness.
The discussion is now turned to three specific statements regard
ing PLAN design which appeared only on the questionnaires mailed to pro
fessionals.

With regard to whether professionals thought parents would

have excessive power under PLAN, it may he concluded that, on the aver
age, professionals were not of that opinion.

Yet, this conclusion

appears to be in conflict with that which may be drawn from data regard
ing whether professionals thought PLAN could be controlled sufficiently
by school personnel.

On the latter issue, the data support the conclu

sion that professionals did not think they could exercise sufficient
control.

It appears reasonable to the researcher that if the PLAN can

not be controlled by the professionals, then, in their view, the parents
would have too much power, since only professionals and parents are
involved.

Resolution of the apparent contradiction does not appear to

be possible with the data presently available in this study.
Addressing the last question asked of professionals on PLAN
design, it may be concluded that professionals do, on the average,
think PLAN would require an excessive amount of their time.

The

researcher, in retrospect, recognizes there are many pertinent mat
ters left unansx*rered by the question as it was worded.

Por instance,

the researcher has (belatedly) coma to recognize that the question is
value laden and, also, that a concrete measure of just how much of the
respondents' time the PLAN is thought to require would be extremely
helpful.

Nevertheless, the response must be accepted as indicative of

a problem with the PLAN design in the perception of professionals.

How

ever, because of the vagueness with which one is left as the result of
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the unsophisticated question, the researcher is without a definitive
operational base which would make it feasible to attempt to alter the
design of PLAN in order to accommodate this reaction by professionals.

Discussion of Findings Regarding
PLAN Implementation Trial
The final specific statement to be treated in this section of
Chapter V deals with the direct question asked of all the parents and
the professionals regarding their willingness to support the trial
adoption of an effort having the intent of PLAN for which, it may be
concluded, no difference appeared between the two parent groups.

Fur

ther, it may be concluded that both parent groups indicated they would
support such an implementation effort.

It may also be concluded that

no significant difference existed between all parents (considered
together) and professionals.

However, on the matter of whether pro

fessionals would, on the average, support an implementation effort,
it may be concluded that they would not.
Turning now to making a few remarks which will provide an over
view, it may be concluded that the PLAN, as described to and understood
by the respondents who participated in this study, was more acceptable
to parents than it was to school professionals.

When considering par

ents alone, it may be concluded that the PLAN appears to be more accept
able to Kelly parents (who live in a new section of the city and, as a
parent group, generally have the higher measures on the socio-economic
variables utilized in this study) than to Winship parents (who live in
an older section of the city).

Recommendations
The results of this study lead to the following recommendations
1.

An implementation effort should be undertaken to begin to

provide experience and information which is not available through
studies ttfhich, like this one, test only the hypothetical commitments
people would make to involvement in the structure-process model.
2.

This study should be replicated and extended to include a

school in which there is a preponderant dissatisfaction with the manner
in which that school is, in the perception of the parents, meeting the
needs of their children.
3.

Subsequent studies should incorporate effective measures of

the degree and motivation for whatever parental apathy does exist in
the participating population.
4.

The search for alternate ways to overcome the problems iden

tified in this study should be continued.

Particular attention should

be given to overcoming the adverse reaction by professionals and to
methods for increasing th.e general confidence levels of Winship type
participants.
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APPENDIX A
INTRODUCTORY LETTER

223 Polk Street
Grand Forks, N.D. 58201
February 1, 1974
Hello:
Many believe that schools need to establish better communication
with parents.

I have been working out a way for a school to HEAR what

its parents know and how they feel about their children's school pro
gram.

On the next page I have described such a "PLAN."
I am sending this to you because I need the help of parents,

teachers, principals and other administrators to evaluate the PLAN.
I hope you will be able to take a few minutes to read how the PLAN
would work, answer the questions that follow and return them in the
stamped, addressed envelope.
A PLAN for helping schools hear parents may sound odd.

Let me

explain...
...Each parent has his or her own set of hopes and dreams for his
kids...it would be helpful if people at school understood what
these were so they could help more to make them happen.
...Parents know an awful lot about how well school is working for
their kids...just being a parent gives a person a great many
chances to listen and talk with kids about their school life.
...Teachers and administrators try very hard to do the right thing
for each kid in school...they need the help parents can provide.
...Right now it is very hard for parents to tell what they know
about the success of the school or about what they feel the
school should start doing, stop doing or change.
...Not being able to share such information IS A REAL LOSS TO
PARENTS, SCHOOL PEOPLE AND MOST OF ALL, TO KIDS.
A plan for better sharing of information between parents and schools
appears very important to me, a 42 year old father of two young girls
and ex-principal of a small school in Montana.

The development of such

a plan is a part of my present work as a graduate student.

I will be

making the results of the study available to the Grand Forks schools.

I would be happy to discuss them with you personally.
I would greatly appreciate your help.
Sincerely,
Alfred M. McGlinsky

APPENDIX B
SYNOPSIS OF MODEL

INSTRUCTIONS: This page describes the proposed PLAN. Please read the
page, then complete and return the questionnaire, using the stamped
envelope enclosed.

A PLAN
For Helping and Hearing Parents Comment on
The Effectiveness of Their Children's Elementary School
This PLAN makes it possible for parents to let the school know how well
they feel the school is meeting the needs of their children. If the
PLAN were in operation at your child's school, here is what you would
be asked to do to help make it work....
PARENT DISCUSSION GROUPS
You or your spouse would be asked to join a
small group of parents who xrould meet regularly in one of your homes.
These groups would be of your own choosing...probably people who
are already your friends...should be kept under ten persons...
would meet about once or twice a month.
At the meetings, you would talk about how you feel your child's
needs are being met at his or her school...
...At some meetings you would just talk about the things you are
concerned with and feel should be looked into.
...At some meetings you would also discuss a question which the
school has asked... schools need parent help in planning sound
programs.
One person from your group would tell the school the results of
each meeting.
- a tally of votes
The results could be
- a suggestion for adding, dropping or
changing something in the school's
program
- a request for more information
- anything else your group believes
might help
Telephone Contact Persons
doing some telephoning...

You might also be one who could help by

...one person from each 10 or 12 homes would be needed to help
...form a telephone chainwhich links the school and all the
homes together
...provides an easy, quick way to spread information and to ask
the whole community questions
...helps the school know what most people want, think, feel.

The above
PLAN w e r e
community
be better

describes what you or your spouse would be asked to do if this
to operate at your child's school. All parents in the school
would join in groups to discuss what is good and what could
for their children at school. The results would be given to
M e
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the principal and teachers for use in improving the school. The infor
mation would also be given to all the parents...you would know how
others believe their children's needs are being met by the school. You
would have a way to get and to give information that xjould help provide
your children with the best opportunities at school.
TO EVALUATE THE PLAN, PLEASE ANSWER THE QUESTIONS ON THE QUESTIONNAIRE.

APPENDIX C
QUESTIONNAIRE FOR PARENTS

QUESTIONNAIRE FOR PARENTS

Your thoughtful and frank response to the questions below is valuable,
making a fair consideration of this PLAN possible. Your privacy in
responding will be completely respected...no individual will be publicly
identified with any information in this study. The return envelope is
numbered only to assist in sending you a follow-up letter, should you
not respond in a short time.
INSTRUCTIONS: After reading each statement below, please circle the
number which best describes how well you agree with that statement.
For example: in responding to the first question, if you feel you have
a very good understanding of how the PLAN is supposed to work, then you
should draw a circle around the number 1. If instead, you are completely
baffled about how the PLAN is supposed to work, you should circle the num
ber 5. You could give answers between these extremes. To do so, you
could circle the 2...indicating a fair agreement or you could circle the
3 to say you are not sure or you could circle the 4... indicating you dis
agree mildly with the statement.
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1.

I have read the description of the PLAN and nox^
feel I have a good understanding of how the PLAN
is supposed to work.

2.

Within the small group meetings described, I feel
I would be able to help carry on discussions
about my child's school experiences.

1

The proposed telephone contact chain is the best
practical way for getting school information to
and from parents.

1 2

I feel that I, as a parent, having information
about school program effectiveness which could,
if made available, benefit the school.

1

I knox\r very little about my children's daily
activities at school.

1

2

3

4

5

It is already easy, X'/ithout this PLAN, to comment
on program effectiveness at my children's school.

1

2

3

4

5

3.

4.

5.

6.
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7.

This PLAN would be improved by having a member
of the school’s professional staff at each
meeting of parents.

8.

Considering the needs of each of my children,
I am very satisfied with the school's overall
program.
(Please answer separately for each
child you have in elementary
school)

School professionals should be
make decisions affecting:
(a)
(b)
(c)

10.

Child
Child
Child
Child
Child

1
2
3
4
5

left to
School Program
Teaching Methods
Planning for the
future

I would support the trial adoption of an effort
having the intent of this PLAN, at my children’s
school.

1
1
1
1
1

2
2
2
2
2

3
3
3
3
3

4
4
4
4
4

5
5
5
5
5

1
1
1

2
2
2

3
3
3

4
4
4

5
5
5

1

2

3

4

5

Please answer in the spaces provided...
IF the Plan were in operation at your child's school:
11.

Would your home be available occasionally for the small group meetings
this PLAN calls for?
YES
NO

12.

Would either you or your spouse be willing to serve as a "Telephone
Contact Person" as called for in this PLAN?
YES
NO

13.

Do you feel the small group discussion xrould be
fruitful?

YES

NO

Hi

14.

Approximately how much time would you or your spouse have for
involvement in this PLAN?
(Think of what you would he willing
to spend in an "average month")
2
8
i
4
j 6
3
none
hr.
hrs.
hrs.
hrs. | hrs.
hrs.

more

For discussion
group meetings
As a Telephone
Contact Person
Finally, would you supply some data on this home...please be sure privacy
will be respected... Check the appropriate spaces below.
15.

___ We own this home
We rent this home

17.
Mother

YES

NO

Father

YES

NO

THAT COMPLETES THE QUESTIONNAIRE.

Occupation?

18.

Highest
grade completed?

THANK YOU FOR YOUR TIME AND HELP.

Is there anything else you'd like to say that you feel might help me
know your reaction to the PLAN? If so, please use this space...
another page...

...or call me at 772 1564 evenings
A1 McGlinsky
223 Polk Street
Grand Forks, N. D.

APPENDIX D
QUESTIONNAIRE FOR PROFESSIONALS

QUESTIONNAIRE

FOR PROFESSIONALS

Valid evaluation of the potential of this PLAN i s , in a very large
part, dependent on receiving accurate reactions from those who would,
if such a plan were implemented, be the ones who work with it. Your
thoughtful and frank response to each question below will be greatly
appreciated.
Complete anonymity will be maintained throughout this study. You
may be certain that no response can be personally identified nor xdLll
it be treated in any way which would make it possible to Identify its
originator as an individual apart from the group of which he is a mem
ber in the study.
Please identify the group of which you are a member:
I serve a school as a teacher
I serve a school as a principal
My services are "district-wide"
INSTRUCTIONS: After reading each statement below, please circle the
number which best describes the nature of your agreement with that
statement.
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1. I have read the description of the PLAN and now
feel I have a good understanding of how the PLAN
is supposed to work.

1

2

3

4

5

2. I am delighted with the potential for having
parents involved as they would be with this PLAN.

1

2

3

4

5

3. This PLAN would be improved by having a member of
the professional staff at each meeting of parents.

1

2

3

4

5

4. The proposed telephone contact chain is the best
practical way for getting school information to
and from parents.

1 2 3 4 5

5. In order to reach valid decisions, the parents
would have to have more accurate information than
they would have under this PLAN as described.

1 2 3 4 5

6. This PLAN gives the parents more power than they
should have.

1

2

3

4

5
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7. The small group discussions held by parents under
this PLAN would be fruitful.

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

10. Parents have information about school program
effectiveness which could,if made available,
benefit the schools.

1

2

3

4 5

11. Parents know very little about their children's
daily activities at school.

1

2

3

4 5

12. School professionals should be left to make deci
sions affecting:
(a) School Program

1

2

3

4 5

(b) Teaching Methods

1

2

3

4 5

(c) Planning for the Future

1

2

3

4 5

13. I feel that the time required of me, should the
PLAN be implemented, would not be excessive.

1

2

3

4 5

14. I would support the trial adoption of an effort
having the intent of this PLAN, at my school.

1

2

3

4 5

8. The PLAN, as proposed, might lead to difficulty
because it cannot be controlled sufficiently by
school personnel.
9. It is already easy, without this PLAN, for parents
to comment on program effectiveness of their
child’s school.

THAT COMPLETES THE QUESTIONNAIRE.

THANK YOU FOR YOUR TIME AND HELP.

Is there anything else you'd like to say that you feel might help me
know your reaction to the PLAN? If so, please use this space...

...or call me at 772 1564
A1 McGlinsky
223 Polk Street
Grand Forks, N.D.

APPENDIX E
SAMPLING OF "OPEN-ENDED REMARKS"

SAMPLING OF "OPEN-ENDED REMARKS"

The "open-ended remarks" which were provided by the respondents
who participated in this study, were classified into three broad cate
gories.

The first category contained those statements (18 in number)

which were supportive of the PLAN, the second category contained remarks
(52 in number) which were negative and the third and final category con
tained remarks (54 in number) which were neutral.

This appendix contains
\

a sampling (about 25%) of the remarks.

Supportive Remarks
1.

A Kelly parent:

"I am in favor of a plan like this as it

would provide parents with the often wanted knowledge of what and why
our children are actually learning.

Often times what we hear from our

children is rather confusing and this would be a good time to discuss
school programs with other parents.

A plan like this could initiate

more interest in our children and schools."
2.

A Kelly parent:

"Fully agree more communication between

school and home is needed."
3.

A Kelly parent:

very well in contracts.
to be desired.

"Our child is an A student and functions'

We do not agree with contracts; they leave much

We would find a plan like this useful also in the. junior

and senior highs.

There is absolutely no communication from the school

in those grade levels.
4.

A Winship parent:

"The reason 1 question a professional at

each small group is that it might be asking for quite a lot of his time
as well as it might hinder a free and open discussion group.
funny about expressing themselves before professionals."

People are

Negative Remarks
1.

A Kelly parent:

"This might be a very useful plan in a dif

ferent type of school situation but in Grand Forks there are already so
many socialization opportunities in which the schools are discussed.
would think any communication network should go through the PTA's.

I
People

already active in PTA would probably be the main ones in the program.
The parent discussion groups sound somewhat cliquish.

People

without children are omitted (but they pay school taxes, too), people
are grouped by schools (there is already competition between schools
for budget shares) and possibly by type of housing."
2.

A Kelly parent:

"I believe the best way to ascertain the

effectiveness of the school is talking about programs etc. with my kids
and their teachers.

As long as a teacher is axrare of the needs and abil

ities of each child and conscientiously works with these in mind, learning
should advance at a proper pace.
the teachers.

To evaluate this we have meetings with

The PTA is effective for group evaluation and exchange of

information regarding programs such as athletics etc.

To obtain good

facilities, small classes and retain good teachers, we have a school
board which responds to parental desire.
I do not believe that this plan is necessary at this time or for
this school district."
3.

A Kelly parent:

"The Plan is based on the false assumption

that there is a lack of communication between parents and the administra
tion and teachers of Kelly, Schroeder Junior High and Red River High
Schools."

I M7

4.

A Kelly parent:

"From experience I have learned that parents

in general are not willing to invest the amount of time and learning on a
continuous basis to make such a plan workable and meaningful.

It also

conflicts with social interests."
5.

A Kelly parent:

"...

from past experience you can talk to

the teachers and the child suffers because 'a child's parent should never
interfere with school' (or so the teacher reacts).
Parents would need to be re-educated I

Instead of parents getting

together to discuss their child, the time should be spent with the child."
6.

A Kelly parent:

"Telephone chains would encourage gossip and

perhaps exaggeration of difficulties. . . .

We have a very good parent

teacher relationship at Kelly school and I know that we can discuss our
children and school curriculum at almost any time."
7.

A Kelly parent:

"My wife is going to school in Fargo and is

gone 4 or 5 days a week and we just don’t have the time."
8.

A Kelly parent:

"In my experience with, discussion groups, I

have never seen anything accomplished.

I feel the school teachers and

administrators are doing an excellent job and have never had any problem
with communication.

I ’m not interested in any more meetings.

I feel

they are a waste of time."
9.

A Kelly parent:

"They (small discussion groups) xrouldn't be

for me because I don't mix well with people and I cannot express myself.
When I do have a problem concerning school, I go directly to the teacher."
10.

A principal:

ment than they really want.

"I think people in Grand Forks have more involve

Some involvement for a specific purpose is

good and parents x«rill participate."

11.

A teacher:

"I have some reservation regarding the PLAN!

the small groups don’t have some specific or general purpose for their
meeting, couldn’t they be turned into 'gossip' sessions about the school
activities and teachers?

Do parents and teachers (if included in the

meetings) have the time to actively participate in such an endeavor?
Couldn't the PTA program be more effective in presenting the school and
its curriculum to the interested parents?"
12.
ation:

A professional who did not self-identify his group affilia-

"I am relatively sure that an unstructured series of meetings such

as the ones suggested in the. PLAN would quickly deteriorate into gripe, ses
sions.

I see no provision for informing patrons relative to the problems

they may be discussing until after the discussion may have occurred.

The

PLAN could have the effect of polarizing and fractionalizing a school com
munity on a given issue before there was an opportunity for professional
input."
13.

A teacher:

14.

A Winship parent:

ular problem with a group.

"Phooey!"
"I don’t like sharing my child’s partic

They won’t solve his problem.

I want to talk

personally with the teacher concerning my child and I do_ this."
15.

A Winship parent:

"Parents would find out more if they would

stay at home and talk to their children instead of running off to meetings.
16.

A Winship parent:

"I believe the PLAN is a good idea but it

won't work as too many parents won’t get involved.

I'm involved in PTA

and a scouting program and we have almost no parent participation.
just aren't that interested!"

They

If

ist
17.

A Winship parent:

"I don't feel there would be all that many

changes or adjustments to the present system.
this PLAN as much as my answers indicate.
days and the father works nights.

I am not really against

At our home, the mother works

I just don't feel there would be as

many benefits as there would be inconveniences."
18.

A Winship parent:

"(The discussion groups would be fruit

ful) only if you had someone within this group who knew what was really
wanted or needed."

Neutral Remarks
1.

A Kelly parent:

2-3 room mothers.

"Telephone contact chain:

Each, room has

One of these agrees to be 'captain' to be called with

Information— She then calls the other room mothers and the three contact
their assigned families.

Each person has only 3 or 4 calls to make

because each family is called by the grade of its oldest child."
2.
junior high?

A Kelly parent:

"Is this just elementary?

Does this mean

This is a level that definitely needs some more interac

tion with parents!"
3.

A Kelly parent:

"This PLAN is feasible and sensible only

if school people agree, in advance, to act upon information received
from parent groups.
4.

Otherwise, it is an exercise."

A Kelly parent:

"I support the position that parents should

have an important (significant) 'say' in the education of their children,
relating to curriculum, discipline, extra-curricular activities, travel,
etc."
5.

AvKelly parent:

"We are in the process of getting ready to

sell our house and move out of the state as soon as school is out, to

where my husband is now employed.

I feel -I have too many things on my

mind right now to give you fair answers on this.

Also, I feel I v/ould

probably be more interested at the beginning of the school year instead
of near the end."
6.

A Kelly parent:

"Somehow in the last 10 years or so I have

had the feeling my children have been guinea pigs, along with all the
other children in Grand Forks, simply to try new things and ideas.
hasn't always been good.

It

I wish the district were more a 'middle of

the road' system."
7.
children.
8.

A teacher:

"I am a teacher and a parent of two school age

It is difficult to view these questions only as a teacher."
A teacher:

"I definitely agree that parents should have a

voice in the education of their children.

They are able to give view

points and feelings of their children not seen in a classroom atmos
phere.

Parent conferences and open communication between parents and

teachers allows for this information to pass between the 2.
A Question arises— How much power would the parents have in
implementing new programs or changes in present activities?
plan center on curricular or extracurricular programs.

Does your

I wonder how

qualified some parents are to control educational programs designed
and adopted for children.

I can see much conflict between the teach

ers and parents if this plan were not handled with much tact.
How much interest do parents really have in the education of
their children?

A look at the turnout for PTA might answer this.

majority are content to let the professionals handle the job.

The

Maybe

this could be combined with PTA— a group, as I see it, designed to have
parents and teachers work together."

9.

A Winship parent:

"We are now- living with my husband's par

ents so would not be able to help with meetings or phone calling at this
time."
10.

A Winship parent:

"We will be moving out of the city limits

this summer and our boy will be in junior high, so I don't know if this
questionnaire will benefit you or not."
11.

A Winship parent:

"We think the schools are operating quite

12.

A Winship parent:

"Due to parent-teacher.conferences, parents

well."

are kept informed of their children's achievements and problems.
the high school that needs more supervision.

It is

All information seems to

stop when they reach high school."
13.
plan?

A Winship parent:

"Is this PLAN similar to the present PTA

Interest in the PTA has dropped considerably.

replace it?"

Is this meant to
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DIFFERENCES IN PERCEPTIONS OF PARENTS, WHEN GROUPED
ACCORDING TO PER FAMILY AVERAGE SATISFACTION WITH
SCHOOL PROGRAMS

For the purposes of this appendix, the parents who participated
in this study were placed into groups as follows:
1.

Satisfied Parents— this group included the 156 parents (from
both schools) \tfho had been categorized as either "Highly;
Satisfied" or "Moderately Satisfied" in the variable reported
as the Per Family Average Satisfaction with School Programs
(see Table 10 and related discussion).

2.

Dissatisfied Parents— this group consisted of the 28 parents
(from both, schools) who had been categorized as either
"Moderately Dissatisfied" or "Highly Dissatisfied" in the
same variable reported above.

3.

Not Sure Parents— this group consisted of the 32 parents
(from both schools) who were "Not Sure" in the variable
reported above.

This group was not utilized in the analy

sis reported in this appendix.
A chi square analysis was performed to compare perceptions of
Satisfied Parents with those of Dissatisfied Parents.

In Tables 48 and

49 are presented the data regarding those aspects of the PLAN for which
significant differences between the parent groups were found.

To facili

tate comparisons with earlier reported data for each aspect, a reference
is made to the table in which the Winship and Kelly parents were compared.
Tables 48 and 49 also include the calculated chi square values for the
present comparison and the significance levels indicated by those chi
values.
IS

H

TABLE 48

SUMMARY OF PLAN ASPECTS FOR WHICH SIGNIFICANT DIFFERENCES IN PERCEPTIONS EXIST
BETWEEN SATISFIED AND DISSATISFIED PARENTS FOR STATEMENTS HAVING 5 CHOICES
FOR RESPONDING

Agree
(1)

Somewhat
Agree
(2)

Not
Sure
(3)

Somewhat
Disagree
(A)

4<>

zs
is. i

X5

Disagree
(5)

"Existing Communicating Methods are Adequate” (see
Table 9)
Chi square = 17.265, with 4 degrees of freedom;
significance = .002
Satisfied Parents
Number
Percentage
Dissatisfied Parents
Number
Percentage
"Professionals Alone Should Make School Program
Decisions" (see Table 11)
Chi square = 22.327 with 4 degrees of freedom;
significance = .000
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Satisfied Parents
Number
Percentage

44
29.7

50
33.8

18
12.2

25
16.9

11
7.4

Dissatisfied Parents
Number
Percentage

3
11.1

2
7.4

4
14.8

11
40.7

7
25.9

TABLE 48— Continued

Agree
(1)

Not
Sure
(3)

Somewhat
Disagree Disagree
(4)
(5)

"Professionals Alone Should Determine Teaching
Methods" (see Table 12)
Chi square = 13.071 with 4 degrees of freedom;
significance = .001
Satisfied Parents
Number
Percentage

57
39.0

53
36.3

12
8.2

15
10.3

9
6.2

Dissatisfied Parents
Number
Percentage

7
28.0

5
20.0

1
4.0

7
28.0

5
20.0

28
19.0

48
32.7

23
15.6

25
17.0

23
15.6

1
4.0

5
20.0

2
8.0

8
32.0

9
36.0

"Professionals Alone Should Plan for the Future"
(see Table 13)
Chi square = 12.100 with 4 degrees of freedom;
significance = .017
Satisfied Parents
Number
Percentage
Dissatisfied Parents
Number
Percentage

9SI

3.

Somewhat
Agree
(2)

TABLE 48— Continued

Agree
(1)

5.

Somewhat
Agree
(2)

Not
Sure
(3)

Somewhat
Disagree
(4)

Disagree
(5)

"Parent Indicates He/She Has Beneficial Information"
(see Table 15)
Chi square = 15,755 with 4 degrees of freedom;
significance = .003
Satisfied Parents
Number
Percentage

19
12.7

35
23.3

49
32.7

22
14.7

25
16.7

Dissatisfied Parents
Number
Percentage

12
42.9

3
10.7

8
28.6

2
7.1

3
10.7

Satisfied Parents
Number
Percentage

57
38.0

24
16.0

42
28.0

11
7.3

16
10.7

Dissatisfied Parents
Number
Percentage

7
26.9

8
30.8

3
11.5

1
3.8

7
26.9

"Professionals Should be Present in Small Discussion
Groups" (see Table 19)
Chi square = 10.631 with 4 degrees of freedom;
significance = .031

TABLE 49

SUMMARY OF PLAN ASPECTS FOR WHICH SIGNIFICANT DIFFERENCES IN
PERCEPTIONS EXIST BETWEEN SATISFIED AND DISSATISFIED PARENTS
FOR STATEMENTS HAVING 2 CHOICES FOR RESPONDING

1.

2.

Yes
(1)

No
(2)

Satisfied Parents
Number
Percentage

77
55.4

62
44.6

Dissatisfied Parents
Number
Percentage

22
88.0

3
12.0

Satisfied Parents
Number
Percentage

69
47.6

76
52.4

Dissatisfied Parents
Number
Percentage

21
77.8

6
22.2

"Discussion Groups Would be Productive" (see Table 18)
Corrected chi square = 8.101 with 1 degree, of freedom;
significance = .004

"Home Would be Available for Discussion Group
Meetings" (see Table 21)
Corrected chi square = 7.151 with 1 degree of
freedom; significance ~ .008

Inspection of the data present in Tables 48 and 49 indicates
that in every measure reported (all those for which significant differ
ences were found between satisfied and dissatisfied parents), it is the
dissatisfied parent (1) who has the larger expressed need for the PLAN,
(2) who views himself as more credible and (3) who offers the larger
support for the design features of the PLAN.

APPENDIX G
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TIME OF TELEPHONE CONTACT PERSONS

CALCULATIONS REGARDING THE DIFFUSION OF VOLUNTEER
TIME OF TELEPHONE CONTACT PERSONS

The average time in a given month during which a telephone contact
person might be in actual conversation with a person within a home may be
roughly estimated by utilizing the following equation:
“•I
E
I

where T = the average time per home per month, during which an exchange of
information with the volunteer telephone contact person could
take place.

V

volunteer rate among respondents

Nr= total number of respondents
V

average time per month per telephone contact person volunteer

N = total number of homes in the school community
E = telephone talking-dialing time efficiency factor
1 = number of levels in the network (see Table 1 in Chapter III)

The equation is conservative for multi-leveled networks by virtue
of the fact that it reduces the time available for conversation in direct
proportion to the actual number of levels.

In practice, the reduction

factor would be much less, reflecting a loss of only the fraction of the
people at each level who would be necessary to maintain propogation at
that level.

The equation above, in addition to being conservative, is

more simple than its more exact form.

lioO

S

ions to the equation, utilizing the data available from each

school, an estimated Efficiency factor (£) of .8 and a two level system
as indicated in Table 1 for schools of this size, are as follows:
For Kelly:
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